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GenAlI and Education in the Humanities:
Insight from Critical and Social Realism

Jérémie Bouchard

This is an edited transcript of a presentation given at the 12" Annual

Conference of the Humanities on January 22, 2026.

Opening Remarks

In this presentation, I will discuss GenAl in the Humanities from
the angle of philosophy, specifically through some of the core principles
found in Critical Realism. Why begin here? We need to recognise from
the beginning that any GenAl-in-education question is complex, and at
this moment we do not have much empirical evidence which can tell us
what GenAl is, how GenAl will develop, what effects it has had and/or
will have on learners. Because of this, we need to begin with philosophy.
We need to go back to our respective understandings of philosophy,
the theory of education, our various conceptualisations of both GenAl
technology and human beings, and see what we already know. It is
from that basis that we can perhaps, and eventually, gain a better
understanding of the impact of GenAl technology on human beings.
There are different kinds of philosophy, from a philosophy of technology,
a philosophy of human beings, a philosophy of education. Together, they
provide a layered view of what we are trying to understand. In that
spirit, I will talk about Critical Realism, the philosophy of science I use in

my research, and throughout my presentation I will explain how Critical
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Realism is relevant to today's discussion. I will also talk about social
realism, which is not the same as Critical Realism. I will relate social
realism specifically to education and essay writing. Then, I will explore
GenAl in relation to essay writing, and I will end my presentation by
asking Is it possible to have humanist education in this era of GenAlI?
Here are the main claims in my presentation. Firstly, learning and
essay writing are necessarily challenging processes, and this is because
of who we are as human beings. We can make things easier through
our use of technology, of course, although there is a point where human
beings need to struggle to learn. I hold the view that GenAl is likely to
compromise this necessary process. Secondly, denying students chances
to struggle, through GenAI's expediency and convenience, is a form of
dehumanization. It is important to come to term with humanism as an
important set of ideas in all of this, and to realise that by introducing
GenAl in the writing process we are introducing a dehumanising force.
Thirdly, GenAl use by students for essay writing is likely to reduce
education to information transfer, or what we might call a transactional
view of education. I argue that this is likely to impede the development
of judgmental rationality, and students’ appreciation of their own
powers as embodied, sentient, reflexive, and evaluative beings. Here, I
am drawing from Helen Beetham (2025: 105), who is a professor at the
University of Manchester and a consultant for UK universities on the
subject of GenAl This is what she has to say with regard to students’

use of GenAl in writing:

If [each step in the writing process] can be outsourced to a
generative agent, where, in writing, does the student’s agency
count? Is it in the structure or in the detail, the argument or the

voice? The identity work of writing comes not in any one of these
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but in the iterative adjustment of whole to part, style to argument,

reading to writing, that constitute thinking through text.

I interpret this statement to mean that writing cannot be divided neatly
into steps, and from this basis, delegating some steps to GenAl, and
putting everything back together neatly at the end. There is instead
a symbiotic relationship between these steps that students need to
experience. Introducing GenAl here can, in this sense, be dehumanising.

These are the main claims I am trying to make in this presentation.

Core Principles in Critical Realism

Critical Realism (Bhaskar, 2009) begins with a recognition of
three core principles: ontological realism, epistemic relativism, and
judgmental rationality. Ontological realism is the idea that there is a
single, ontologically objective reality, common to us all, and independent
of human thought. So, reality exists whether we understand it or not.
Reality and everything in it is ontologically ‘layered’, with different
mechanisms and powers operating within and across layers, or what
we call ontological stratification. As an example, let's conceptualise a
learner as a human being. Well, what is the composition of a human
being? First of all, there is a chemical layer at its very basis. Then there
is the physical layer. Then there is the biological layer. An as we go
through the process of emergence, with greater levels of complexity,
we reach the cognitive layer, the psychological layer, the emotional
layer, the reflexive layer, and as we get higher and higher, the social
layer. To understand human beings, or learning for example, it is not a
good idea to focus on one single layer, because each layer is influenced

by other layers at both lower and higher levels of complexity. That
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is called ontological stratification, and Critical Realism is very much
about understanding the different layers of the things we are trying to
understand. With GenAl it is the same thing. GenAl is first and foremost
dependent on a source of electrical energy, although there are processes
that emerge from this which are characterised as having greater levels
of complexity. It is therefore important for us to understand what
happens within and across each layer.

Epistemic relativism is very much in agreement with
postmodernism. It is the idea that our knowledge of reality is always
partial, fallible, and never absolute. Nobody know exactly how reality
is. That is because our knowledges are always contingent on specific
social factors at specific moments in history. Our knowledges are always
‘languaged’ and ‘cultured’. So, we do not have a perfect view of the world
as it exists.

However, unlike postmodernism, Critical Realism adds judgmental
rationality, which is the idea that even if our knowledge is fallible, it
is not hopelessly fallible. We do have better and worse ideas. How do
we explain better and worse ideas? On what basis can we make that
judgment? Here, we can recognise that not all knowledge is equally valid.
We can be, and often are, wrong about reality, and reality has a way to
let us know that we are right or wrong about it. By extension, we have
a moral duty to correct our ideas. Judgmental rationality is very much
a collective project, necessary to the improvement of human knowledge
and science in a general sense. Judgmental rationality is very much
what we want to teach our students. It is very much what university
education is about.

Another important aspect of Critical Realism is what we mean
by reality. According to Critical Realism, reality is divided into three

layers: the empirical, the actual, and the real. The empirical is what we
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perceive and/or experience through our sense and through measuring
instruments. In research we have access to the empirical through
statistical data, observation, interview and/or survey data, and so forth.
The empirical is what we are confident about. It is near us.

However, most of reality lies beyond our perception. How can we
deal with this as social scientists? This is the core question for critical
realists. The actual includes all the phenomena which did/do happen,
as opposed to all those that could have happened but did/do not. It also
includes all the phenomena in the world, whether they are perceived by
people or not, for example a tree falling in China right now. None of us
can perceive it or hear it, which makes it an event within the layer of
the actual, for us that is. For people in China standing next to the tree, it
is an empirical phenomenon, but for us it is at the level of the actual.

The level of the real, which is the most important for critical
realists, includes all the powers, tendencies, and mechanisms in the
world, whether or not they are actualised. These cannot be directly
perceived. For example, how do we know students learn? Can we say
Ah, she is learning right now, I can see learning. No. Learning is an
underlying generative mechanism, which means that it is not at the level
of the empirical or the actual. We imagine that the student is learning
something, because we might be looking at better test results, or maybe
the student is saying something which suggests that there is a change in
this person’s mind. From this, we retroductively imagine the existence
of learning, but we cannot directly perceive learning as a mechanism.
Other examples of mechanisms at the level of the real include the
ability to apply critical thinking, which is core to my presentation and
Professor Shibata’s presentation. Similarly, we cannot perceive education
as a parsing system, or education placing some people in this corner

of society and others in other corners of society. We cannot see social
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classes either. But we know that they exist because they have effects
on phenomena which we do perceive at the empirical level. In short, we
retroductively imagine the existence of mechanisms at the level of the
real through conceptualisation, based on observation of their outcomes.

Another important part of the critical realist understanding of the
real is that presences and absences are both important. The fact that
a student is motivated to learn English, and who consequently makes a
lot of efforts in class, for example, can be characterised as a “presence.”
I can say Oh, there is an energy happening in the mind of that student
which 1s likely to lead to changes in behaviours. But with a student who
is not motivated, who does not like my class, or who does not want to
interact with other students, there is an “absence” of something. This
absence is also causal, in that it also has effects. So, both presences and
absences are important for critical realist researchers. According to
Critical Realism, the level of the real is the main focus of the natural and
social sciences and, hopefully, it is also the main focus of what we do in
university education. We want to bring our students’ minds and attention
not only to what they can perceive, but to what lies beyond what they
perceive. This makes education a transcendental experience.

According to Critical Realism, we arrive at the level of the real
through retroduction. This is a mode of thinking, or a form of inference
whereby we work back from what we observe, the here and now or
the empirical, to identify possible generative mechanisms at the level of
the real. Retroduction is different from induction (inferring the general
from the particular) and deduction (inferring the particular from the
general), as these two modes of thinking tend to be somewhat detached
from context, and are essentially aimed at answering the What question,
or description. Retroduction, however, is about answering the How and

Why questions, or explanation. In this sense, retroduction is a profoundly
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conceptual or philosophical mode of thinking, although it is always

contextualized. Typical retroductive questions include:

o Why ts the world like this and not otherwise?

o What mechanisms must exist for this reality to emerge rather
than another reality?

o What must the world be like for us, humans, to produce these

ideas about it, rather than other kinds of ideas?

Critical Realism is very much about ontology. It is about questions of
being. It is less about how we come to understand things, and more
about how things are. I highlight this distinction between epistemology
and ontology here because I believe it is crucial when we think about the
interaction between students and GenAl Retroductive thinking is very
much a social activity, so epistemology matters a great deal, of course.
However, questions of being are central. Critical realists, for example,
hold that retroduction also requires an embodied experience with the
world, which helps us work back from observation and perception to
identify phenomena at the level of the real. Our embodied experiences
are crucial to our ability to test our ideas against an objective reality.
Here, it is important to stress that GenAl is not an embodied entity, and
in this sense, we can argue that it is incapable of retroductive thinking.
Therefore, in the student-GenAl interaction, the responsibility for
retroductive thinking falls exclusively upon the shoulders of the learner.
That is a very heavy burden to bear, without knowledge of educational
theory, for example, or without learners being fully aware of their own
responsibility towards their own learning.

Another important principle in Critical Realism, one which has

helped me structure the argument in my book (Bouchard, 2026), is
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relationality. The concept of relationality (Donati and Archer, 2015)
helps me understand that, in education, when people learn and/or
communicate, they are not only transferring information from one brain
to another. When students write essays, for example, they are not simply
taking information from their brain and recording it on paper, giving this
information to the teacher, who then reads this information and provides
an appropriate grade. This is called a transactional view of essay writing.

Relationality posits that relations are emergent outcomes of
interaction between things related. Relations themselves are real,
meaning that they possess sui generis properties which are distinct
from the things related. For example, the student-teacher relation is
structured by norms and expectations, regardless of the fact that two
people relate to each other as teacher and student in context. When
teachers and students relate to each other, they draw from already
existing principles and ideas about the teacher-student relationship, and
this influences how they think and interact with each other. There is also
a feedback loop. The relata, the flesh-and-blood teachers and students for
example, can also transform these relations in context and over time, by
modifying role incumbency, or introducing new norms and values and so
forth. From this angle, the teacher-student relation is understood not as
deterministic, whereby one relata directly influences the other in linear
fashion, or as in the transactional view of education. The teacher-student
relation is instead an inherently dialectical relation between the relata
themselves as well as the relata and the relation itself.

The critical realist understanding of relationality follows from its
understanding of social emergence as a principal generative mechanism
in society. Social emergence creates a stratified reality where social
phenomena exist at a higher level of complexity than the psychological

or biological parts that compose them. Once we recognise the importance
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of social emergence, and then relations as possessing sui generis
properties or as having an existence beyond their relata, we can then
begin to ask questions such as What is the quality of the student-GenAl
relation? Does it yield relational goods? Does it benefit the student, or is
it counter-productive? When a student uses GenAl to produce the largest
part of an essay, can we say that this human-technology relationship
has yielded more relational goods than evils? When we understand
relations as possessing sui generis properties, we are moving away from
a transactional view of relations. The quality of those relations then
becomes a crucial social scientific question whereby high-quality relations
are understood as producing more relational goods than relational evils.
This idea is fundamental to my arguments about GenAl in education in

this presentation.

Social Realism and Education

Let's move on to social realism, which is similar to Critical Realism,
although it has slightly different philosophical origins, and in my opinion,
is much more explicitly focused on education. A social realist view of
education adopts a transcendental view of human experience. The main
idea here is that students should move from the local to the abstract
and the general (Young, 2008). Education is about getting students ‘out
of their skins’, towards the world. Students must develop powerful
knowledge (Bernstein, 1996; Wheelahan, 2010). Powerful knowledge is not
the same thing as knowledge of the powerful. Knowledge of the powerful
people is the knowledge that helps them control society. Powerful
knowledge is instead knowledge that influences the natural and social
world. It is a largely conceptual knowledge of the real. Its epistemic

strength depends on how successfully it explains objective reality. More
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importantly, powerful knowledge helps students get out, or reach out,
and become something more. In this sense, it is a core component of
distributional justice, or the wellbeing and empowerment not of a few
people but rather a form of empowerment of all.

Social realism is, of course, social. For example, it is interested in
understanding the control and organisation of knowledge by forces both
within and beyond educational institutions, as well as within particular
fields of inquiry such as anthropology, history, language studies, etc. It
asks How is knowledge organised and distributed in these fields? Social
realism advances the idea that specific fields have specific knowledge
codes and knower codes. An academic paper in history, for example,
is shaped differently than an academic paper in applied linguistics, or
an academic paper in literature. The knowledge codes in these fields
are different, and the ways knowledge is represented are also different.
There are also knower codes. Social realism asks, for example, Who has
authority in that field? Who s being cited the most? The question Who
offers more controversial ideas, and who challenges existing knowledges?
is also important in determining knower codes.

Both knowledge codes and knower codes are important for our
students to know. Why do we quote others in our academic works?
Why do we encourage our students to cite other researchers in their
papers? Why don't they simply write what they think? This is because
we want our students to strengthen their claims to legitimacy. We
want them to express their thoughts, but we also want them to offer
robust truth claims by relating these to existing knowledges in specific
fields. Acknowledging the history of ideas—an important aspect of both
judgmental rationality and recognition of specific knowledge and knower
codes—is a very important skill for students to develop. The goal is not

for students to simply reproduce these codes: they should also be able to
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challenge them. The goal, however, remains the development of powerful
knowledge, as well as understanding the ways in which knowledge is
developed and distributed in specific fields of inquiry.

Another important aspect of the social realist philosophy of
education is Legitimisation Code Theory (LCT), which is even more
specific to academic writing. This idea has been developed by Karl
Maton (2014), who argues that core to academic writing is the ability
to move between the concrete and the abstract in strategic fashion, or
what he calls semantic waving. Imagine an academic paper as something
which includes a main argument and a series of sub-arguments together
unfolding in waves, from more concrete ideas to more abstract ideas,
and back and forth. Most academic papers in this sense are not purely
abstract or entirely concrete. They most often frame conceptual talk
within references to concrete reality through the use of exemplification.
In a single academic paper, we are likely to find different levels of
conceptual abstraction, from meta-theory, to theory, to middle-range
theory, to concepts, to empirical evidence, which can be understood as
different stages of semantic waving. Why do we write academic papers
this way? Maton argues that semantic waving allows writers to build
knowledge. It allows us to link complex ideas with the empirical data
that must be explained, produce and share knowledge in ways which are
kind to readers, and more generally speaking, structure our academic
texts and research projects. Knowing how to write papers through
effective semantic waving is a very complex skill which requires an
embodied experience capable of recognising objective reality. It is also
essential to field-specific knowledge development.

Also core to semantic waving is the twin concepts of semantic
gravity and semantic density. This is another thing that students need

to master. Semantic gravity is the degree to which meaning relates to
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its context. Let's say, for example, that I am talking to you now about
my breakfast this morning at home. Statements about my breakfast
have very strong semantic gravity in that you, as the listeners,
might need to know more about me, my house, my lifestyle, to fully
understand them and, of course, be interested in them. Again, statements
with strong semantic gravity are closely related to their real-world
contexts. Statements which communicate a meta-theory, a theory, or
a notion, however, have weak semantic gravity. These statements are
generalisable: You do not need to fully understand the real-world context
to understand them.

Semantic density, on the other hand, refers to the degree of
condensation of meaning within socio-cultural practices such as academic
writing. The stronger semantic density is, the more meaning units
are condensed within practices. The weaker semantic density is, the
less meaning units are condensed. So, a theory, for example, has weak
semantic gravity but strong semantic density. My statements about my
breakfast this morning, however, have strong semantic gravity but weak
semantic density. Unlike theories or concepts, these breakfast statements
do not express much meaning.

The concepts of semantic waving, semantic gravity, and semantic
density bring us back to the notion of retroductive thinking, which is
core to both social realism and Critical Realism. As I argued earlier,
retroductive thinking requires an embodied experience. To relate the
abstract and the concrete, we need to live in the world. Retroductive
thinking is not simply a linguistic exercise, nor is it what GenAl does
when it navigates vast fields of algorithms in a split second, without
being able to relate data and tokens to real-world referents. Retroductive
thinking is the ability to conceptualise the real, or what cannot be

perceived directly, and make sound judgments between good and
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bad conceptualisations of the real. We need lived experiences and a
direct and rich connection with the real-world to do that. Likewise, in
academic writing we also need an embodied experience to understand
and effectively employ semantic waving, semantic gravity, and semantic
density. GenAl simply cannot do this. It can mimic our ability to do
so. It can turn retroductive thinking into a performance. But it cannot
do the real thing. GenAl in this sense, does not use language, nor
can it write academic papers. It only appears to us that way, through
our ‘conversations’ with AI chatbots. Because it lacks an embodied
experience, and because it is locked within a world of zeros and ones,
GenAl remains inherently limited to a surface performance of human

capacities.

Writing as a Necessarily Challenging Process

Let me now move on to an idea which we seem to forget in today’s
‘GenAl age” The idea that writing is necessarily hard work. We do not
learn to drive a car or get a driver’'s license, for example, by taking
many taxis. We do not build a strong immune system and develop
muscular strength by bringing a forklift to the gym and lifting weights
with it. That does not make a lot of sense. Similarly, we do not develop
knowledge and academic writing skills by asking GenAl to take care
of most stages in the development of an academic paper. There are,
however, effective ways we can use GenAl in academic writing, of
course, and later I will mention a few of them. My point here is that if
we outsource our core human capacities, including retroductive thinking,
to GenAl, we are dehumanising the essay writing process. The human
brain requires sustained focus and intellectual investment, and this can

be understood as a necessary form of suffering.
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What do we mean by suffering here? After all, education should not
be painful, right? Why would we want to make education difficult, when
it should be fun? As language teachers, we have all been trained to think
that language classes should indeed be fun and motivating to students,
and that this is possible when we remove hurdles, reduce complexity,
make the developmental process smooth and regular, and as much as
possible, relate what is being learned to our students’ lives. I think we
need to be more careful about those pedagogical values, and not think
of them as absolute. Learning is not necessarily a fun game. Learning
is often painful. You need to begin from a sense of uncertainty and
incompleteness, which is what a lack of knowledge produces. You need
to ask or tell yourself What is going on? I can’t do it. Learning is the
struggle to get out of this predicament, which means that the struggle
itself is the productive element.

Davies (2012) talks about suffering as mild anxiety, moodiness,
dissatisfaction, and unhappiness. He defines it as a relational outcome
of the external-internal worlds interaction. Suffering results from our
embodied human capacity to notice imbalances, incompleteness, and
absences, after which we deploy retroductive thinking to understand
the mechanisms which generate observable reality. Suffering and
learning are not necessarily the same thing. One could say that suffering
precedes learning, development, and emancipation. The critical realist
educational theorist Brad Shipway (2011) defines hardships in learning as
sources of joy which come from a broader sense of emancipation from
situatedness. The student realising I can be more. I understand more is
the moment when suffering begins to produce learning. It is not easy
to get there, but once you get there, it feels really good. We can find
a similar idea in Albert Camus’'s Mvyth of Sisyphus, in which he argues

that there is meaning in hardship, and that we can learn and develop
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identities by accepting the struggle against ignorance and defeat. All
these ideas about suffering in relation to learning can also be related to
long-standing educational principles, notably those developed by John
Dewey (1938 [1997]), who argued that education is, at its core, “about
postponing immediate action upon desire until observation and judgment
have intervened” (p. 69). We do not want to give students the answers
immediately, which is what they too often get when they use GenAlL
Education is not necessarily about greater efficiency or expediency. It
is instead about delaying satisfaction until the student has observed
at length and judged the relative value of a range of possible answers.
Education is really about delaying rather than precipitating the process

of learning.

Different Understandings of Motivation

I think these ideas about suffering in relation to learning also help
clarify what we mean by motivation. Let me cite here a very popular,
very common, and quite good definition of motivation by applied linguist
Zoltan Dornyei (2001). He says that motivation “is the dynamically
changing cumulative arousal in a person that initiates, directs,
coordinates, amplifies, terminates, and evaluates the cognitive and motor
processes whereby initial wishes and desires are selected, prioritised,
operationalised, and (successfully or unsuccessfully) acted out” (p. 8). 1
think this is a very detailed and somewhat useful definition of motivation.
However, I do have a problem with it, because it reduces motivation to
cognition, and therefore situates motivation largely within the mind of
the person. Unfortunately, I do not see the relational aspect of motivation
in this 2001 definition. Instead, the full complexity of motivation seems

to be reduced to an internal mechanism triggered by input-output
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transactions.

Of course, Dornyei has offered much more sophisticated definitions
of motivation years later, notably by integrating complex dynamic
system theory. This has allowed him to pay greater attention to external
factors as well as the context in which motivation emerges. Much of
Dornyel’s research, however, remains inspired by social interactionism,
which does clash somewhat with Critical Realism. Social interactionism
1s actually quite popular within applied linguistics circles, and it does
offer a strong relational viewpoint, although not an ontologically stratified
and emergent viewpoint which we instead find in Critical Realism,
for example. According to a social interactionist view, motivation is
something which essentially emerges when learners are having fun,
when tasks are easy to understand and outcomes clear and quick to
emerge, when material and technology are simple, convenient and
predictable, when mistakes are easily avoided, and when what is being
learned is directly connected to everyday life.

Arguably, the interactionist view of motivation has some value,
although it is insufficient. Realist educational theory, on the other hand,
offers a stronger, ontologically stratified, emergentist, and relational
understanding of motivation as a mechanism emerging from hardship
as a source of joy (Shipway, 2011), as something which emerges when
reality is complex and fluid, when complexity thinking is required from
students, when learning is challenging, when mistakes are expected
and necessary to development, and when understanding leads to
human flourishing and empowerment. At the core here is the complex,
dialectical interaction between the learner and objective reality. This is
where I think we can see long-lasting motivation to learn. Dornyei’s view,
however, defines motivation very much as a short-termed phenomenon

happening in context. As educators, when we think about how we should
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motivate our students, we need to think about what kind of motivation
we are aiming for, and for this I believe that Critical Realism’s relational

view is more useful.

GenAl Use in Essay Writing

As I mentioned at the beginning of my presentation, we do not have
enough empirical data on the interaction between learners and GenAl,
which means that it is difficult for us to claim with certainty whether
GenAl use by our students is generally good or bad. ChatGPT was
released in November 2022, and in a wave-like fashion everyone began
to panic, including myself. We all wondered What is this thing? What is
this animal we are dealing with now? Humans need time to learn things
and figure out something as complex as GenAl Our students, however,
are very quick to adjust to the GenAl reality. They quickly learn how
to use it, and this can leave us, older people, somewhat confused about
what is really going on. The current situation is indeed very complex,
and right now research is lagging. Much of what is available in academia
is exploratory research, with a marked presence of corporatist discourse,
while ethnographic, longitudinal studies are almost non-existent. There
i1s an obvious tension between Teactive’ and ‘proactive’ studies, although
much of these include largely unsubstantiated claims about the possible
effects of GenAl use on learning. In other words, much of existing
research on GenAl in education has yet to become rigorous, empirically-
grounded, and we will need to wait a few years for proper theory-testing
to take place.

However, we do see some very interesting studies coming out.
One of them is by Kosmyna et al. (2025). In this study, three groups

of subjects wrote an essay under different conditions: the Brain Only
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group, who used paper and pencils, the Search Engine group, who could
use Word and search engines such as Google or Yahoo, and the Large
Language Model (LLM) group. Only the LLM group was allowed to use
GenAl to produce a first draft of their essay, although all groups were
allowed to use GenAl to rewrite. The researchers found largely negative
outcomes with regard to the LLM group. In the interview part of the
study, 83.3 % of participants in the LLM group could not accurately
recall the content of their essays, nor were they able to clearly state any
sentence in their essays. Only 11.1% in the Search Engine and Brain Only
groups failed to do so. What does that mean? One possible explanation
is that, unlike participants in the other two groups, the essay did not
become part of the LLM group’s thinking, consciousness, or operative
knowledge. Here, we are talking about depth of knowledge, or how far
in one’s mind the writing of an essay penetrates and becomes operative
knowledge. The researchers did note, however, that the most effective
use of GenAl was with the Brain Only group using GenAl to rewrite
their essay. In short, GenAl can potentially be beneficial to essay writing
at later stages of the writing process. Tentative conclusions from this
study include the idea that it is best to start with the paper-and-pencil
approach, then teach students how to use GenAl as a scaffolding device,
for example, with ChatGPT providing labelled feedback. In our faculty's
Writing classes this coming April, we will have students use ChatGPT
to generate labelled feedback. I am not sure if it is going to work, or
whether it will be detrimental to our students’ writing skill development,
but we will see. Another tentative conclusion from the Kosmyna et
al. (2025) study is that cognitive offloading, or humans delegating their
thinking powers to the machine, through extensive use of GenAl in
education, is likely to lead to cognitive loss.

Another interesting study was produced by the Brookings
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Institution's Center for Universal Education (Burns et al, 2026). It is a
200-plus page document, a fascinating read. Their methodology included
focus groups, interviews, and what they call a broad literature review.
They had 500-plus participants, including students aged between 13
and 17, parents, educators, tech experts, policymakers working in more
than 50 countries. They reviewed over 400 research articles. Similar
to the Kosmyna et al. (2025) study, they found that using GenAl in
education can undermine children's foundational development (e.g., the
ways children think and relate to other people), especially in educational
contexts emphasizing transactional modes of education. In educational
contexts marked by transactional modes of learning, students attend
classes to get scores and credits, to pass these classes and graduate.
There is a sense that the teacher-student relationship is reduced to an
exchange of favours: You do this for me and I will do this for you. This
type of education is not explicitly about the emancipation of students,
but rather about getting something in exchange for something else.
Researchers in this study also noted that GenAl dependence, or students
increasingly off-loading their own thinking powers onto the technology,
leads to the kind of cognitive decline or atrophy more commonly
associated with aging brains. That is a very scary possibility indeed.
Adopting a more sociologically informed approach, the researchers also
found that GenAl use can undermine students emotional well-being,
including their ability to form relationships, recover from setbacks, and
maintain mental health.

We can explain many of these findings, I think, by going back to
theory, and more specifically the ontology of GenAl GenAl is inherently
sycophantic: its use reinforces a narcissistic mode of interaction with
the world. It is a mirror (Vallor, 2024): It puts students in front of

themselves, and is designed to reinforce their beliefs. GenAl thus creates
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an echo chamber, which can stunt a child's emotional growth. The
Brookings Institution's study observes, rightfully in my opinion, that we
learn empathy not when we are perfectly understood by others, but
rather when we misunderstand them, when we are misunderstood by
them, and when we learn to recover from such misunderstandings. The
researchers who produced this insightful study do strike a positive tone:
Although the damages of GenAl use on learning are real and daunting,
they are fixable. They also argue that GenAlI is most useful when it is
supplementing, not replacing, the efforts of a flesh-and-blood teacher;
and when it is framed within an emancipatory mode of education—what
Professor Shibata will later discuss as education for critical thinking—

rather than a transactional mode of education.

Concluding Remarks

I will now reiterate some of the main claims in my presentation on
GenAl in essay writing. By giving quick solutions to complex problems,
GenAl use by students precipitates actions upon desire. From a
philosophical angle, Pierpaolo Donati (2025) argues that students using
GenAlI extensively to learn might come to think of objective reality as a
‘language game’. They might gradually be seduced by this textual world,
this Tanguage-producing” machine and how effective it is, and become
satisfied by it, rather than proactively reaching out toward the world.
O'Regan and Ferri (2024) argue that, because GenAl is a disembodied
entity, it is incapable of judgmental rationality, which as I have argued is
central to learning and essay writing. GenAl is instead about relativism,
endless simulacra and fetish appearances.

We must recognise that GenAl is too often used by students to

summarise larger texts, thus removing opportunities to appreciate
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the full complexity of academic discourse. It also removes valuable
opportunities for students to understand and appreciate knowledge and
knower codes in specific fields of research. GenAl is also too often used
by students as a replacement for thinking and writing, thus robbing
them of opportunities to develop rhetorical skills and judgmental
rationality. Let's remember that GenAl is a very powerful plagiarising
machine, which means that its use does violence to the history of ideas.
GenAlI does not care whether it is citing correctly or poorly. It does
not care where it is taking the information from, and sometimes it
even twists the information in order to satisfy specific algorithms. We
call this phenomenon ‘GenAl hallucination’, which is a very strange,
anthropocentric way to describe it. GenAl also presents a simplistic,
often erroneous, view of ongoing debates in specific fields. In the long
run, GenAl use by students is likely to transform them into a-critical
consumers of information rather than critical producers of knowledge.
Although my assessment of GenAl use by our students is rather
pessimistic, I do believe that our current philosophies and educational
theories provide rather solid justification for these views.

If we focus more explicitly on language learning, there is also the
alarming reality (not possibility) that GenAl use reinforces a deficit view
of language learners. Just like everything else in society, the world of
language education has to deal with a range of ideologies which tend to
compromise human practice and human emancipation. One of them is
native-speakerism, an ideology particularly salient in English language
teaching around the world that oddly emphasises non-existent links
between biology and one's ‘unique’ ability to use a ‘native’ language.
Within English education circles, native-speakerism posits ‘native
speakers’ of English as the ideal pedagogical models and representatives

of Western culture, regardless of their actual knowledge of language and
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culture, or linguistic and teaching abilities. Native-speakerist beliefs and
practices marginalise non-native’ educators by treating their linguistic
background as an inherent deficiency rather than a professional asset.
Native-speakerism also marginalises ‘native speakers’ by reducing their
professional identity to a biological accident of birth rather than a set
of skills developed over time. Within a native-speakerist mindset, the
learner can never become a ‘native speaker’. In this sense, it promotes a
deficit perspective of the learners themselves, who will never ‘get there’.
Native-speakerism also disempowers learners by denigrating their own
voices, their own ways of learning and using the language being learned.

How does that relate to GenAI? Well, many GenAlI apps used by
language learners (e.g., Langua, ELSA Speak, Gliglish, Loora, Memrise)
are presented as effective tools to “sound like a native” (Selvi, 2025).
GenAl apps also tend to be markedly biased against non-Standard
language varieties. Curran et al. (2025) argue that, by assessing language
learners’ output from particular inner circle varieties of English (e.g.,
London English, Ohio English, ‘textbook English’), GenAl provides the
appearance of objectivity and legitimacy while reinforcing outdated
understandings of language proficiency. Why does it do that? By drawing
its data exclusively from the Internet, GenAl is necessarily limited to
Standard language varieties. Unlike the multiple ways in which English
is used in the real world, Standard English remains the dominant variety
on the Internet, which means that GenAl necessarily reproduces this
bias in its assessment and output. In other words, one cannot reasonably
claim that GenAlI actually helps promote minority languages or varieties
such as Japanese English, for example.

The deficit view of our students' language and literacy skills can also
be denoted in the belief, widely shared by language educators who view

GenAl mostly as a positive force, that their students essentially cannot



JbARERE NGRS 5281 75 (2026 £ 8 H)

write essays like ‘native speakers’ on their own, and that by putting
GenAl technology—as an exogenous force—between them and this
‘native speaker’ ideal, everything should be fine. The idea here is that
the goal for language learners is essentially unattainable, and that GenAl
technology can instead ‘do the job’ for them. This deficit viewpoint
introduces an unhealthy fetishisation of both GenAl technology and the
native-speaker ideal. Fortunately, there is an increasingly larger body of
research in applied linguistics which tries to unpack and dismantle this
unfortunate ideological development in language education.

I would like to close my presentation by bringing your attention
to the larger sociological reality which envelops this GenAl-in-
education phenomenon. How is all of this framed within a broader
social context? Here, Donati's (2025) concept of digital colonisation is
particularly relevant. Donati begins by noting that it is already very
difficult to disengage with GenAl The technology is everywhere: in our
smartphones, in our banking systems, in the ways we relate to other
human beings, in the ways we entertain ourselves. Not only is GenAl
use likely to exacerbate cognitive offloading, it is also gradually becoming
a parasitic technology in human life, and we barely know the extent to
which this process is taking place. Geoffrey Hinton, one of the creators
of GenAl, admits that he does not even know how the technology
works or what it is capable of doing. As Donati argues, “If we choose
to replace humans with GenAl to converse, teach, learn, and care, we
are encouraging the colonisation of the analogue by the digital.” Donati
defines digital colonisation as a socio-technical process and a cultural
phenomenon, which leads to changes in relational goods. Here, Donati
talks about changes in negative terms, or some form of deterioration in
mutual trust, reciprocity, care, and shared norms. Digital colonisation

also involves changes in how people view reality. Earlier, I talked about
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GenAl use reinforcing the impression among students that reality is
only a language game, which I think is an example of that. GenAl use
reinforces an unhealthy move from analogical relations (ie., between
nature and humans), or objective reality, to “augmented” virtual visions.
This moves human reflexivity toward an instrumental rationalisation
of the social world, as promulgated for example in ideologies such
as transhumanism, particularly its more radical idealisation of the
technological ‘Uber Man'.

When we talk about how GenAl use in education relates to broader
realities, we also need to talk about current socio-economic structures,
including how the emergence, promotion and consumption of GenAl
relates to neoliberalism as a new form of market capitalism, the
neoliberalisation of education, and how all of this leads to different forms
of dehumanisation. Concannon et al. (2023) argue that the undemocratic
intrusion of GenAl in education reveals the growing neoliberalisation
of education along market-based ideology, or to neoliberal values of
competition, efficiency, market-based solutions, and the privatisation of
software platforms. Guest et al. (2025) make the very valid point that
“the technology industry is taking advantage of us, sometimes even
speaking through us, to convince our students that these Al technologies
are useful or necessary, rather than harmful.” As they argue, the ideas
promulgated by GenAl corporations and by researchers who wilfully
reproduce corporatist discourses constitute “false ideological frames to
obtain market penetration and increase technological dependency.” It is
worth reminding ourselves that the neoliberalisation of education is built
upon false notions of freedom, specifically freedom as a choice between
very narrow sets of pre-manufactured and approved options generated
and controlled by corporations, or the kind of freedom afforded to

consumers.
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Again, I have offered in this presentation a rather dark view of
GenAl in education, and my book Humanising Language Education in
the Generative Artificial Intelligence Age (Bouchard, 2026) is very critical
of current GenAl-in-education research, and where all of this might lead
us. I think this perspective is necessary at this point in time, because
much of current GenAl-in-education research seems enamoured with
the technology and its potentials. We read technicists accounts of the
technology which claim that it is going to revolutionise’ education.

That being said, it is also worth asking Can we have GenAl in
Humanities education? One obvious and rather popular answer is that
we do not really have a choice. GenAl is here. Students are using it, and
we cannot effectively prosecute its use, or wish the technology away.
Although this answer does make some sense, I think we must also
reject the TINA, or “There is no alternative” principle, which effectively
and perhaps unnecessarily normalises GenAl. The TINA principle is
most certainly aligned with technological determinism, and I am not
in agreement with that view at all. There are alternatives, and people
can certainly undo things. We can act in the world in many different
ways. Perhaps we can have GenAl in Humanities education, although
it all depends on our foundational assumptions about education, namely
whether we align our activities with a transactional view of education or
with an emancipatory viewpoint.

I believe that the effects of GenAl use on learning are likely to
be negative. From this stance, I argue that we have a moral duty to
mitigate its effects, and ensure as best we can that students are not
denied crucial learning opportunities while using the technology. Perhaps
this is a point of contrast between Professor Shibata and I: I do not
think that the question Can we have GenAl in Humanities education? is

a technical question. What is rather at stake is human learning, human
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emancipation, and these are definitely not technical matters. We must
therefore shift from a technicist viewpoint, which most often asks What
can GenAl do?, to a sociocultural approach to GenAl, which asks What
is the relationship between people and GenAI? Is it a good relation? How
can we judge that? Answer to these questions should be informed by
long-standing educational theory, and understandings of the ontology of
people and GenAlL

We must also be more critical of transactional modes of education,
or mere task completion, and foster curiosity and the desire to learn
among our students. Here, I believe Professor Shibata and I are very
much of the same mind. Perhaps teachers should spend an entire class
discussing GenAl with their students, putting it on the screen and seeing
how it should and should not be used. They should also talk with their
students about how dehumanising GenAl use can be, and how it can rob
students of crucial learning opportunities. I see GenAl very much as a
drug, as a force which creates different forms of unhealthy dependence
among its users. Students must learn to be morally strong when using
this technology, to successfully uphold their responsibility towards their
own learning and to soclety.

We must also reject ethics-washing in GenAl-in-education research.
Ethics-washing is one of the most detrimental ideologies in education. It
says As long as my students are aware of the dangers of GenAl use, then
everything should be fine. Let’s just leave all those ethical judgments to
them. In current GenAl-in-education research, ethics-washing is rampant.
From my readings on the subject of GenAl ethics, I have noted very
limited attention being paid to what scholars actually mean by ethics, or
what is an ethical approach to GenAl use in education in concrete terms.

I am going to close my presentation by citing Pierpaolo Donati

(2025) again. As the author says, we must evaluate the effects of new
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technologies on people based on the criterion of the human quality of the
social relations they generate. Stated differently, our judgments about
the benefits and/or drawbacks of GenAl use in education, and whether
or not we can have a GenAl-informed Humanities education, must all
be grounded in a clear understanding of human needs and of education
for human emancipation. Humanism is, in other words, central to this
discussion. This is not a technical but rather a sociocultural issue.

Thank you very much for listening.
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OEM#& 1 1 am a strong believer in doing the hard work, and I
wanted to take on the relational aspect. I am a teacher at the Hokkaido
University Institute of Veterinary Studies. I find that now, I do not mind
when students make mistakes, and the strange thing is that I almost
like it, because I know that they are not using AL If they are using an
adjective when they are supposed to use a noun, or something like that,
at least I know it is real. This does something strange to my brain. It
is like relationality is coming back to me. I almost prefer language with
mistakes, and T am a little confused about what to do with that. T find
myself not worried about it as much, as long as they are communicating
clearly, when I understand and when their peers understand. Is that
incorrect to you? I am a little unsure about what to do with this.

OFIl SGOBEMIZOVT, brotRLhPwnTTh, ET 512,

N=FT—=7 L7z, —HEBRGURLDVE LD T2 LN RFHTH
bo —HT, MEBEWETLEN)IZ LI HHT, TNETLLAFL
WZE7EEEZTWS, HEVWE LEWIELDD, LLAMEIZ LD
BN, BEWICLII 227 =2 a0 ETH0RnOTIE RV D, 21U
DWC, Ty —RHAEREIRVETA, LI MnTT L,

O7 > +— This comes back to how we conceptualise education. From
what understanding of education do we approach teaching and learning?
I've talked about two understandings in my presentation: transactional

and emancipatory approaches to education. These are not necessarily
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opposed to each other, although they are philosophically very different.
The transactional view of education mainly focuses on the exchange
of information. It looks at the development of very specific skills which
are valued, for example, on the job market. In this mode of thinking,
perfection is an important goal. We need to be correct. Students partake
in this educational process by trying to fill in gaps. Of course, they can
create new knowledge that way, although there is the imperative here to
be perfect. The implications of making mistakes are severe: not getting
a job, not passing a class. This transactional mode of education is very
much what we have in the juken system. This is what the Japanese
education system is largely based on. That does not mean that, in Japan,
people do not emancipate themselves. However, the dominance of the
transactional viewpoint is, I think, very important to acknowledge and
understand, especially if we want to understand not only the possible
effects of GenAl on learners in the current context, but also and as you
suggest, how we conceptualise errors.

If we think about the emancipatory approach to education, then
mistakes are expected. You want students to make mistakes. You do
not want them to be perfect. You want them to make progress. You do
not compare students against other students. You compare them to who
they were before. If they made progress, then that is good education. To
your question What should I do with this idea?, 1 think you should simply
accept it, because you are approaching education from an emancipatory
perspective rather than a transactional perspective. Here, I've only
mentioned two understandings of education, but there are many more
ways to conceptualise education beyond these two options. The point
is that we need to clarify which assumptions about education we are
working from.

As I mentioned in my presentation, there is a study by the
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Brookings Institution's Center for Universal Education, which argued that
GenAl can be good, in fact quite good, if we are thinking of education
as an emancipatory project. For example, when we talk about GenAl
with our students, we can be talking about how dehumanising it can be,
but also about how positive it can be, how students can become more
responsible for their own learning and development. This GenAl question
can be empowering for students, but it depends on which philosophy of
education we are approaching it from.
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L, ZNEVWVA LR WAL, LWIHHEmPT CHRTWwERI AT
FIFI & D, What I think is missing from this logic is the social aspect
of learning. Learning is not exclusively inside the mind. It is between
people and the world. When we think about students learning on their
own, they are not actually learning on their own. They are always
learning within a social context. They are at school, at home, with family
members. They are thinking about what people have told them before.
Learning is always in relation to other human beings, a relation which
connects the reflexive powers of different people nearby, in the present,

and/or in the past. The ‘personalization’ of education is, I believe, not a
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real concept. It doesn't really happen. It's kind of an illusion that students
learn all by themselves, disconnected from any social context.

OHEME 2 fAREILD/ZHDY =L EnIDIE, Wwbhbwd [AKDH
HEBI DL I LT HEHBAEDOD/S— F—IZLEL &),

LWV 22 LD T TVADIEZE) ZATTIINE L, FTHKRA b
T 2T, AT TP RBEZ EALABEEL T, TNEE
AT B2 FEHBIIM AT T 5. 58 HE, €O Z LR & o
Th, E9HITL T bbb nwhs, SHELTLE). €935E
FEPBILL 2\, LV RENRDH L L) ATT L.

TYH, 9w BEfLL »FIgl, W—LDN o TWEHY —V7iZh
LI, TNEBIHMALT, BHOFVLZLOIZIEE) V) FEIH 5
D, ATDBFNTL A, 7% ) IV D O & T, 7
ENEST, ZINEGHLERZLROL72DIfE), ZHn) iz
FIUL, ATIZTA T4 Y ZOPTEHEHAZOTEIRwrEBvET,
O7 <2 +— What I would say to this is that AI doesn’'t even understand
language. In Al machines, words only have numerical values. They
are associated with particular algorithmic combinations. “The’ has a
particular numerical value; ‘teacher’ has a different numerical value, and
so forth. GenAl looks for averages. Al doesn't even understand what
you are saying. It only understands the transformation of what you are
saying into algorithms. It looks for averages. It produces the likeliest
answers from a vast amount of algorithms and gives you an answer in
split seconds. For GenAl, none of this is communication about reality.
This is about the transformation of human language into algorithms.
There is also something important to remember when we talk about
education. It is the idea of doxastic responsibility. When we are learning
from teachers, from classmates, from expressing ourselves, there is
the underlying assumption that everybody involved is responsible for

the truth claims they are making. I trust that you are not lying to me
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right now,; you trust that I am not lying to you. That’s why we can have
a conversation together. You are nol giving me fantasy; you are giving
me reality as best you can. This is called doxastic responsibility. We
recognize this into each other, and that is how we are able to advance
ideas. With Al we cannot assume that this exists. So, if we put texts into
Al Al is only giving us algorithmic averages. So, I am not exactly sure
what kind of learning this leads to.

OFlE 77240 ZHEEIIOWTHIEV 2 LE T, AMIZAHICE AL ®
NONFETA, ER AL TEEN LT A 77 2 KReElZER L E 3,
SOz, ALLORBIZE T, AHIZHZOZEZSZRL L E95ES
DPIZZILZTENTEE T, 20 [XL] R [MEM] 225, ZOA
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O7 24— My apologies for misunderstanding the question. Well,
I cannot disagree with this idea in principle. It is certainly possible. 1
think that the materials we use in education can be bad sometimes, for
example, textbooks that present sexist ideologies. From these, we can
ask students to develop critical thinking by criticizing this material.
However, is that what education is about? Shouldn't we instead use
better quality materials to really push students forward? Of course,
they need to criticize things. But to think of GenAl as a generator of
bad content, homogenized content, I am not so sure. Do we explicitly
use bad textbooks? Quite the opposite: We try to use better textbooks;
we revise textbooks all the time. I don't reject your idea, because using
bad material can be useful. But perhaps we should be using content and
technology for different purposes.
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The Current Situation and Challenges of Medical Interpreting in Japan :

International Comparisons and Proposals for Improvement
FEAEA (1asekse bRl feEs s © EHWG)

In recent years, Japan has been becoming an increasingly
multicultural society. In this background, the number of foreign residents,
tourists, and medical travelers in Japan has continued to increase. In
addition, Japan’s healthcare system is well known for its high quality all
over the world. As a result, language barriers in healthcare field have

become a serious issue. Therefore, patients who don't speak Japanese
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fluently often face difficulties in safe and appropriate medical care,
despite that Healthcare should be accessible to everyone, regardless
of nationality. Medical interpreters play an essential role in supporting
communication between healthcare professionals and patients and being
responsible for human lives. However, in Japan, medical interpreting
system has not been fully established as a profession yet. For instance,
institutional support, standardized training systems, and social
recognition remain limited, which cause unstable working conditions
and variations in interpreting quality. Since Japan has been globalized
nowadays, building a sustainable medical interpreting system has been
getting an urgent issue.

The purpose of this study is to clarify the current situation
and issues of medical interpreting in Japan and to consider possible
directions for the future development. Therefore, this thesis will focus
on three main issues, which are variations in interpreters professional
competence, the lack of institutional system and social recognition, and
psychological burdens on interpreters. Furthermore, to understand
Japan's current issues better, this study is going to compare Japan's
system with that of the United States, where medical interpreting
is more developed through federal laws, certification systems, and
professional employment. In addition, this study is going to research the
recent introduction of artificial intelligence (AI) tools in medical settings
and discuss both their advantages, limitations, and also the future
relationship between humans and Al in medical communication.

Literature review, comparative and qualitative research approach is
used in this study. Firstly, previous studies, government documents, and
related reports on medical interpreting in Japan and abroad are reviewed
to understand current institutional structures and training systems.

Secondly, a comparative analysis between Japan and the United States
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i1s conducted, focusing on institutional frameworks, certification systems,
and employment styles for medical interpreters using previous studies,
government documents, and related reports on medical interpreting
in Japan and the United States. Finally, an online interview with a
healthcare professional who has experience as a medical interpreter is
carried out to research how AI tools are actually used in actual medical
settings.

As a consequence, the findings indicate that medical interpreting
in Japan still relies on volunteer and ad hoc interpreters, therefore,
resulting in large variations in interpreter competence and service
quality. In addition, the lack of a unified national training and certification
system makes it difficult to define professional standards, evaluate
interpreter qualifications, and remain stable employment conditions. This
situation also increases psychological pressure on interpreters, who often
work under unclear responsibilities and limited support. In contrast, the
United States has established legal requirements for language access and
widely recognized certification systems, allowing medical interpreters
to work as paid professionals within healthcare institutions. Regarding
AT translation, the results indicate that such tools are useful for short
and simple sentences but remain unreliable for complex conversations,
especially medical terminology, and contextual understanding. The both
literature and interview findings indicate that Al cannot replace human
medical interpreters but can be function as a supportive tool. Based on
these results, this study suggests that Japan should develop standardized
national frameworks for training and certification while also promoting
the appropriate use of Al and remote interpreting services. Establishing
a stable and professional medical interpreting environment is essential
to protect patient’s safety, reduce interpreter’s burden, and ensure fair

healthcare for all patients in an increasingly globalized Japan.
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Abstract

This paper examines pragmatic competence in high-stakes
intercultural communication and argues that English Language Learning
(ELL) pedagogy should address both routine speech acts and urgent,
institutionally embedded forms of communication shaped by gun culture.
Although speech acts are often taught as predictable language functions,
as shown by pragmatic research, their meaning necessarily depends on
context (e.g., tone, intent, cultural expectations, and situational pressure).
Drawing on theories of pragmatic failure (Thomas, 1983), markedness,
and the Cooperative Principle (Grice, 1975; Horn, 2004), the paper frames
emergency-response discourse as an area in which misinterpretation
can lead to serious communicative and practical consequences. The
study draws on three sources of evidence. First, two case analyses
illustrate the communicative and psychological challenges associated
with emergency discourse, firearm encounters, and active-shooter
protocols. Second, a needs-analysis survey administered via an online
questionnaire examines concerns about gun violence, safety, cultural
preparedness, and gun culture when considering study or travel in the

United States. Third, the study applies corpus-driven lexical profiling to
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create the Active Shooter Guidance Corpus (ASGC). This corpus, created
by the authors, identifies technical vocabulary through analysis using
the General Service List (GSL), Academic Word List (AWL), and off-list
lexical items. The results show that active-shooter guidance discourse
functions as a specialized operational register built around a compact
but highly consequential set of technical words, formulaic expressions,
procedural directives, and culturally embedded pragmatic scripts. These
findings suggest that ELL and English-language support programs should
incorporate pragmatic awareness, emergency-response phraseology,
and corpus-informed vocabulary instruction. Although such encounters
are rare, misunderstanding key directives in institutional settings
or encounters involving firearms can have significant consequences.
Targeted instruction may help learners interpret urgent messages,
follow safety-related procedures, and respond appropriately in high-

stakes communicative environments.

Keywords: pragmatic competence; high-stakes communication;
intercultural communication; English Language Learning (ELL); gun
culture; emergency-response discourse; active-shooter protocols; corpus-

driven lexical profiling

Introduction

Communicative competence in a second language is typically
associated with routine interpersonal interaction, including greetings,
requests, apologies, and conversational management (Canale & Swain,
1980; Thomas, 1983). However, communicative environments are not
always routine, predictable, or socially low-risk. In certain contexts,

language users may encounter high-stakes situations in which rapid
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interpretation of warnings, commands, and emergency directives
becomes critically important. Such situations include interactions
involving law enforcement personnel, institutional emergency alerts,
active-shooter guidance, or crisis-response procedures. Although
statistically uncommon, these communicative environments place
substantial linguistic, pragmatic, and psychological demands on speakers
and listeners, particularly under conditions of acute stress (Driskell et al.,
1999).

Within the United States, emergency-response discourse exists
within a broader sociocultural environment shaped by a proliferation
of firearms and the resulting need for institutional preparedness
procedures, and active-shooter response training (Federal Bureau of
Investigation, n.d.; Federal Emergency Management Agency, 2022).

» o«

Expressions such as “run, hide, fight,” “shelter in place,” and “active
shooter” function not simply as vocabulary items, but as procedurally
dense pragmatic scripts associated with institutional expectations and
survival-oriented behavior (Federal Bureau of Investigation, n.d.; Federal
Emergency Management Agency, 2022). Successful interpretation of
such language depends not only on lexical comprehension, but also
on contextual awareness, pragmatic competence, and familiarity with
culturally embedded communicative norms (i.e. pragmatic competence)
(Kecskes, 2014; Thomas, 1983).

Despite the growing presence of emergency-response discourse
in educational, institutional, and public settings in the United States
(Cybersecurity and Infrastructure Security Agency, n.d.; Federal
Emergency Management Agency, 2022), communicative language
teaching and ELL pedagogy have generally devoted limited attention
to non-routine, high-stakes communication. Instruction has traditionally

emphasized everyday interpersonal interaction, while comparatively
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little consideration has been given to emergency directives, operational
phraseology, or crisis-oriented communicative behavior (Savignon, 2002).
This gap may be particularly significant for English language learners
and international students, as well as visitors and even returnees who are
not familiar with social and cultural changes. These individuals may have
limited familiarity with the gun culture of the United States, institutional
lockdown procedures, or emergency-response terminology (Abukhalaf &
von Meding, 2021; Federal Emergency Management Agency, 2022).

The present study combines pragmatic theory, needs analysis,
corpus linguistics, and emergency discourse analysis to examine how
emergency-response language operates within the broader context of
American gun culture. Specifically, this paper addresses the following

research questions:

Research Questions

1. What concerns do prospective international students express
regarding gun culture, emergency-response communication, and
personal safety when considering study or travel in the United
States?

2. How do the linguistic and pragmatic features of discourse
associated with “active shooter” situations and language
encountered in a gun culture shape communication and meaning
interpretation during crisis events?

3. Which single-word lexical items and recurrent n-grams identified
through corpus analysis of active shooter and run-hide-fight
discourse represent potential technical vocabulary in emergency-

response communication used by English language learners?
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To address these questions, the paper integrates three
interconnected components: a pragmatic and intercultural analysis
of high-stakes communicative failure; a needs analysis examining
perceptions of gun culture and safety among potential international
students; and a corpus-driven lexical analysis of discourse on active-
shooter guidance. Based on the analyses of these components, the
authors conclude that emergency-response language constitutes a
specialized operational register that deserves greater attention within

ELL and intercultural communication pedagogy.

Literature Review and Theoretical Framework

Pragmatic Competence and Pragmatic Failure

The inability to interpret contextually marked language can lead
to what Thomas (1983) terms “pragmatic failure,” or the inability to
understand what is meant by what is said. Unlike grammatical failure,
pragmatic failure occurs when speakers and listeners, despite sufficient
sentence-level linguistic knowledge, fail to interpret communicative intent
appropriately.

Horn'’s (2004) discussion of markedness and the division of pragmatic
labor is especially relevant in this context. When an unusual or marked
expression is used in place of an expected expression, the hearer
must perform additional interpretive work. This process may become
particularly difficult for language learners confronted with unfamiliar
vocabulary, cultural expectations, or emotionally charged situations.
This additional interpretive work is referred to in Horn's Q principle
as pragmatic labor (Horn, 2004). Extra effort (labor) is necessary to
understand aspects of the communicative act.

Grice's Cooperative Principle (1975) further explains how
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interlocutors infer intended meaning by applying four conversational
maxims he labels ‘quantity,” ‘quality, ‘relation, and ‘manner.” The rules
guiding these maxims are shared within a specific culture or society.
As a result, emergency discourse often compresses complex situational
meanings into highly condensed formulaic expressions. Such expressions

depend heavily on shared cultural and institutional knowledge.

Speech Acts and High-Stakes Interaction

Greeting routines are commonly taught in ELL classrooms as
formulaic speech acts. Commands and requests, as well as language for
performing certain tasks, are also taught in the framework of formulaic
speech acts. For example, greetings can be understood as culturally
embedded interactional sequences that utilize ‘adjacency pairs’ (Yule,
1996) to express contextual expectations. When contextual expectations
suddenly shift, however, language learners may continue interpreting an
interaction within the original speech-act framework. This issue becomes
especially important in high-stakes environments involving firearms,
emergency directives, or law enforcement communication, where
linguistic and non-linguistic signals operate together under extreme
time pressure. In such situations, utterances such as “hands up,” “don’t
move,” or “run, hide, fight” function not merely as vocabulary items but
as pragmatic scripts linked to institutional expectations and survival-

oriented behavior.

Technical Vocabulary and Corpus Linguistics

Research on technical vocabulary demonstrates that specialized
discourse communities rely on compact lexical sets that occur frequently
within their domains but rarely elsewhere (Chung & Nation, 2003, 2004).
Off-list items beyond the General Service List (West, 1953) and Academic
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Word List (Coxhead, 2000) often represent specialized terminology
essential to domain-specific comprehension.

Previous corpus studies have identified varying degrees of technical
vocabulary across disciplines. Chung and Nation (2003), for example,
report 37.6% technical vocabulary in anatomy texts and 16.3% in applied
linguistics texts. Similarly, Coxhead and Demecheleer (2018) found that
more than 30% of the vocabulary in written plumbing discourse was
technical. In contrast, Riccobono (2020) identified only 2.4% technical
terminology in spoken Baseball English, suggesting that operational
spoken registers may rely more on highly compact, functionally dense
lexical cores rather than on specific technical vocabulary.

Figure 1 shows the composition of the Active Shooter Guidance
Corpus (ASGC). It was created by the authors to ensure a representative
balance across multiple forms of emergency-response discourse
(Biber, 1993; Coxhead, 2000; Riccobono, 2020). The corpus consists of
approximately 62,600 words drawn from 45 sources, spanning both

written and spoken genres associated with active-shooter guidance and

Figure 1
Percentage Distribution of Genres within the Active Shooter Guidance Corpus (ASGC)

) % Spoken 911 transcripts
‘Written university/college b

Spoken university/college

Spoken authorities
Written K-12

Written authorities

—117—



STUDIES IN CULTURE No.81 (August 2026)

emergency communication (Appendix A). Written university and college
materials constitute the largest portion of the corpus (31.9%; 20,006 words
across 28 files), followed by spoken 911 transcripts (29.8%; 18,639 words
across 3 files) and written materials produced by public authorities (24.3%;
15,198 words across 7 files). Additional components include written
K-12 guidance documents (8.4%), spoken university discourse (4.3%), and
spoken authority discourse (1.3%).

Table 1 presents the corresponding genre categories, approximate
word counts, and number of source files included in the Active Shooter
Guidance Corpus (ASGC). The inclusion of both written institutional
materials and spoken emergency-response discourse was intended to
capture the lexical, procedural, and pragmatic features of emergency
communication across a range of authentic communicative contexts,
including educational, governmental, law-enforcement, and real-time
emergency interactions.

Table 1

Composition of the Active Shooter Guidance Corpus (ASGC) by Genre,
Approximate Word Count, and Number of Files.

Genre Approx. # of words Files
Writen unversity/college 20006 28
Writen K-12 5230 1
Writen authoeities 15198 7
Spoken authoeities 845 3
Spoken unversity/college 2713 3
Spoken 911 transcripts 18639 3
Total 62631 45

The results of the analysis of the corpus created extend previous
corpus-based investigations of specialized discourse into the domain
of emergency-response communication. In this context, active-shooter
guidance language represents a highly consequential communicative

system in which lexical precision, procedural phraseology, and pragmatic
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interpretation may directly influence comprehension, decision-making,

and behavioral response during rapidly unfolding emergency situations.

Case Analysis 1: High-Stakes Miscommunication

One of the first things a student learns in another language is
how to greet (Zeff, 2020). Though greetings may seem formulaic and
straightforward in their wording, they are culturally saturated speech
acts that can determine the course of an encounter (DuFon, 1999).
Greeting routines influence first impressions, social relationships, and
communicative expectations. In rare but consequential situations,
however, understanding the pragmatics of a greeting may become more
than a matter of politeness or interpersonal success; it may determine
whether an individual correctly interprets a life-threatening situation.

When participating in the speech act of greeting, language learners
generally expect an unmarked exchange because greetings tend to be
ritualized and predictable (Ide, 1989). Yet in the United States, as in many
societies, contextual factors strongly influence how greetings and initial
interactions unfold (Zeff, 2016). In certain contexts, a seemingly ordinary
encounter may rapidly shift into a high-stakes interaction involving
commands, warnings, or emergency directives.

The example of Yoshihiro Hattorl, a Japanese high school exchange
student living in Louisiana, is a tragic illustration of this. Hattori had
only been in the US for two months when, on October 17, 1992, he and a
high school friend were on their way to a Halloween party. They were
dressed in costumes without masks. The two boys went to the house
they believed was hosting the party and rang the doorbell. When no one
answered, they started to return to their car. The homeowner came
out of the carport with a loaded gun, pointed it at Hattori, and yelled,
"Freeze” (Hiragi & Talley, 1993). Hattori began explaining that they
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were there for a party, possibly as he approached the man. His friend
saw the gun and shouted at Hattori to get back, but it was too late. The
homeowner fired and killed Hattori (Kernodle 2002; Kamo 1993).

There is no way to know what was going through Hattori's mind.
He may have believed that the man pointing the gun at him was
participating in the Halloween celebration, or he may have interpreted
“freeze” as “please” or as an invitation to approach. It is also unlikely
that he would have understood that, in Louisiana, property owners may
legally use deadly force against perceived intruders on their property.

As a speech act, greetings consist primarily of two parts of an
adjacency pair. The first part opens the exchange, and the second closes
it (e.g, "How are you?"™> "fine") (Yule, 1996). Did Hattori believe he was
performing the first pair part of a greeting and was expecting the second
pair part of the greeting? Regardless, it can be concluded that his EFL
and ESL studies failed to prepare Hattori to understand the nature of
this life-threatening situation.

Without a doubt, this example is both extreme, in that most
greetings do not put one in harm's way, and inflammatory, in that it
could just as easily be used as commentary on American society as
on greetings. And yet, variations in the greeting routine often convey
valuable cultural clues (Dufon, 1999).

It is impossible to know whether the same outcome would have
occurred had Hattori been from a different cultural background. What
remains evident, however, is that Hattori failed to produce and interpret
language behavior appropriately in that context.

As a result, the shooter perceived danger, reportedly influenced
by fear and concerns about crime within the neighborhood. Regardless
of the reasons for the homeowner's behavior, this case illustrates the

difficulty of interpreting intentions during high-stakes speech events,
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particularly across cultural boundaries.

Pragmatic expectations and acceptable communicative behavior
vary not only across cultures but also within cultures themselves, such
as between rural and urban communities (Kasper & Rose, 2002). While
many foundational pragmatic principles are often described as universal,
situations involving fear, firearms, and perceived threat highlight the
importance of incorporating emergency-response knowledge and context-
sensitive behavioral expectations as part of pragmatic competence.

Being in a gun culture, what might have been an appropriate action?
“Hands up, don’t shoot” is a common recommendation when someone
points a firearm at you. He also could have gotten down on his knees
with his hands up. Showing no aggressive intention. Lying on the
ground with his hands extended out, if this had been an altercation with
law enforcement, is also something young men learn.

In contexts characterized by the presence of firearms, appropriate
responses can be understood as forms of high-stakes pragmatic
performance, in which both linguistic and non-linguistic signals function
to convey intent under conditions of extreme time pressure. From a
pragmatic perspective, utterances such as “hands up” or “don’t shoot,”
along with embodied actions (e.g., raising one’s hands, kneeling, or
adopting a prone position), can be interpreted as attempts to satisfy the
interlocutor’'s expectations within the Cooperative Principle (Grice, 1975)
by maximizing clarity (Quality) and minimizing ambiguity (Manner).

At the same time, these responses operate within a constrained
interpretive environment in which the hearer must rapidly infer non-
threatening intent, highlighting the role of implicature and context-
dependent meaning (Grice, 1975). Failure to produce or recognize such
signals may result in pragmatic failure (Thomas, 1983), particularly when

culturally specific norms governing threat perception and response

—121—



STUDIES IN CULTURE No.81 (August 2026)

are not shared. These interactional patterns are also reflected in
institutionalized emergency discourse, such as the “Run, Hide, Fight”
framework promoted by the U.S. Department of Homeland Security (2018),
where linguistic and embodied directives are tightly linked to survival-

oriented communicative strategies.

Case Analysis 2: Run, Hide, Fight

An incident on December 6, 2023, illustrates the challenges of
interpreting emergency response directives, even among native speakers.
This firsthand account, provided by one of the authors, illustrates the
critical importance of accessible and comprehensible emergency-related
vocabulary.

On the morning of the incident, the author received a series of text
message alerts from university authorities indicating the presence of

an active shooter on campus. Image 1

Screenshot of Emergency Alert Messages During

These messa ges Inc luded an Active Shooter Incident (December 6, 2023).

rapidly delivered updates and
procedural instructions, notably
the directive “run, hide, fight.”
(Image 1) While the general
severity of the situation was
immediately understood,

the specific meaning and UPDSouth

> Alert

application of this phrase were
not. Despite being a native
English speaker, the author
reported being unfamiliar with
this protocol and subsequently

sought clarification through
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online resources.

The experience was described as both surreal and cognitively
overwhelming. The rapid influx of messages, combined with the
emotionally charged nature of the event, impeded immediate
comprehension. The author noted that the phrase “run, hide, fight"—
arguably the most critical instruction—was not intuitively interpretable
without prior exposure or training. This lack of familiarity was
attributed in part to an extended absence from U.S.-based educational
and institutional environments, where such emergency protocols have
become increasingly standardized in response to rising incidents of gun
violence.

As the situation unfolded, additional information confirmed that the
campus was under a full lockdown and that classes were canceled. The
author, scheduled to teach on campus within the hour, chose not to travel
due to the warnings. Concurrently, they monitored live news updates
and communicated with colleagues to confirm their safety. Although
physically distant from the immediate danger, the author reported
significant emotional distress and difficulty processing the evolving
situation.

The account further highlights the linguistic complexity embedded
in emergency communications. Terms such as “lockdown,” “shelter in
place,” and “suspect contained” were delivered alongside continuous
updates, contributing to cognitive overload during a high-stress event.
The author emphasized that, had they been on campus, a lack of
familiarity with key directives could have led to delayed or inappropriate
responses.

This case underscores a central concern of the present study:
even native speakers may lack the necessary lexical and procedural

knowledge to interpret emergency instructions effectively. By extension,
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the implications for non-native speakers—particularly those studying
or working abroad—are significant. The two studies outlined above
reinforce the need for a structured corpus of emergency-related language
and targeted instructional interventions to ensure that all individuals can

respond appropriately in crisis situations.

Needs Analysis

To address the first research question, “What concerns do
prospective international students express regarding gun culture,
emergency-response communication, and personal safety when
considering study or travel in the United States?” a needs-analysis
survey was conducted to identify students’ concerns related to studying
or traveling in the United States, with particular attention to perceptions
of safety and cultural awareness (Appendix B). The survey was
administered via an online Google Forms questionnaire, enabling efficient
data collection and accessibility across digital environments. Distribution
was carried out across multiple online channels, including social media
platforms such as Facebook, thereby enabling a broad reach among

participants.

Methodology

A total of 92 respondents participated in the study, the majority of
whom were Japanese university students. The section reported in the
analysis consisted of opinion-based items measured on a five-point Likert
scale ranging from “Strongly Disagree” to “Strongly Agree,” designed to
capture participants’ perceptions and attitudes.

The survey focused on several key thematic areas, including

concerns about gun violence, awareness of U.S. gun culture, and
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perceptions of safety measures related to travel or study abroad
contexts. These topics were selected to align with the broader
discussions of intercultural competence and risk perception in
international education. Data were analyzed using descriptive statistics,
with responses aggregated (see the graphs below). This allowed for the
assessment of the general pattern in participant perspectives and the

identification of dominant concerns and attitudes.

Survey Results

The data indicate that concerns about gun-related safety were a
salient issue among respondents when considering study or travel in the
United States. As shown in Figure 2, a clear majority (64%) expressed
concern, with 435% selecting “Agree” and 20.7% “Strongly Agree”. In
contrast, only a small proportion reported a lack of concern (12.8%). This
reveals that anxiety related to gun violence is widespread within this

sample.

Figure 2
Respondents’ concerns about guns in the United States (N = 92)
Strongly Disagree

Disagree e

Strongly Agree

Neutral

Item 12 (Figure 3) suggests that these concerns can be reduced.

A majority of respondents (40.2% “Agree” and 20.7% “Strongly Agree”)
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indicated that clear information on campus and community safety would
reduce their anxiety. This underscores the importance of transparency

and institutional communication in shaping perceptions of safety.

Figure 3
Effect of safety information on concern about gun violence (N = 92)
Strongly Disagree
Disagree

Strongly Agree

Neutral

The results from Item 13 (Figure 4) provide additional insight into
the perceived effectiveness of specific interventions. Across all categories
(regular campus safety updates, emergency response training, stronger
gun control laws, clear information on local gun laws, and access to

Figure 4

Agreement with measures to reduce concerns about studying or traveling in
the United States (N = 92).

Regular updates Stronger gun Clear information Access to counseling

Emergancy response
about campus security  training for students control aws on local gun laws OF SUPpOIt Services
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counseling services) evaluation of effectiveness were predominantly
positive, with most participants selecting “Agree” or “Strongly Agree.”
Notably, practical and informational measures (e.g., safety updates, legal
information) were consistently rated highly, indicating a preference for
actionable and accessible support. Meanwhile, structural factors such as
stronger gun control laws also received substantial support, reflecting
broader awareness of systemic issues.

Overall, the findings suggest that although concern about gun
violence is great, targeted interventions, particularly those involving
clear communication, preparedness training, and support services, may
effectively reduce student anxiety and improve confidence in studying or

traveling abroad.

Corpus Methodology

Active Shooter Guidance Corpus (ASGC)

To investigate the lexical characteristics of emergency-response
discourse, this study constructed and analyzed the Active Shooter
Guidance Corpus (ASGC; see Appendix C).

Following Riccobono’s (2020) triangulated corpus methodology, the
ASGC (Table 2) was profiled against four lexical categories employing
AntWordProfiler 1.4.1m (Anthony, 2014):

e GSL 1 (first 1,000 most frequent English words)
e GSL 2 (second 1,000 most frequent English words)
e Academic Word List (AWL)
e Off-list vocabulary
Corpus analysis utilized:
¢ AntConc 3.5.0 (Anthony, 2022)
e TermoStat Web 3.0 (Drouin, 2010)
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Table 2
T?ct;zfical Vocabulary Candidates Identified in the Active Shooter Guidance Corpus (ASGC)
Rank Keyword Frequency Keyness (Likelihood) Keyness (Effect)
1 shooter 703 9338.890 0.025
2 active 645 5419.132 0.015
3 hide 197 1489.406 0.006
4 transcript 226 1301.535 0.005
5 emergency 190 1248.510 0.005
6 your 9 972.575 0.001
7 officers 10 890.682 0.004
8 safety 165 854.369 0.004
9 fight 171 834.897 0.003
10 situation 165 707.533 0.003
11 attacker 66 687.831 0.002
12 enforcement 114 687.243 0.003
13 possible 183 683.648 0.003
14 location 112 637.543 0.003
15 preparedness 62 626.799 0.002
16 police 173 611.104 0.004

Note. Keywords were identified through keyword frequency analysis
Guidance Corpus (ASGC). Frequency values indicate the number of occurrences within the
target corpus. Keyness values reflect the statistical prominence of lexical items relative to the
reference corpus.

of the Active Shooter

Keyword analysis was used (Kullback-Leibler divergence

measurements) to identify important vocabulary items and common

word patterns that appeared frequently in the corpus. Off-list vocabulary

was then examined using Chung and Nation's (2004) framework to

determine whether the words could be considered technical terms.

Results

Lexical Profile of the ASGC
Analysis of the Active Shooter Guidance Corpus (ASGC) revealed

the following lexical distribution across vocabulary categories.
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Table 3
Lexical Distribution of the Active Shooter Guidance Corpus (ASGC)
Category Coverage
GSL 1 49%
GSL 2 11%
AWL 18%
Off-list 23%

Note. GSL = General Service List; AWL = Academic Word List.

Total GSL/AWL coverage reached approximately 77%, while off-list
items constituted 23% of the corpus. The ASGC contained 102 potentially
technical words representing approximately 2.73% technical vocabulary
coverage. This proportion closely resembles Riccobono’s (2020) findings
in Baseball English discourse (2.4%), suggesting that operational spoken

registers may rely on compact but highly specialized lexical cores.

Technical Vocabulary
Technical vocabulary candidates identified within the ASGC included
shooter, responders, dispatcher, barricade, lockdown, preparedness,

evacuation, and shelter. The corpus also revealed highly formulaic

” o« 2]

phraseological patterns including “run, hide, fight,” “shelter in place,’
“suspect contained,” “active shooter,” and “secure the building.” These
expressions function as procedural units rather than isolated lexical

items.

Discussion

Perceptions of Gun Culture, Safety, and Emergency Preparedness
The findings from the needs analysis indicate that prospective
international students have concerns about gun violence, emergency

response communication, and personal safety when considering studying
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or traveling in the United States. Most respondents reported anxiety
about firearm-related violence, while also noting that clear institutional
communication, emergency preparedness information, and emergency-
response training may help reduce these concerns. These results suggest
that perceptions of gun culture and emergency preparedness could
play an important role in shaping international students’ sense of safety,
intercultural readiness, and confidence when evaluating educational or

travel opportunities in the United States.

Pragmatic Complexity in Emergency Communication

The findings suggest that discourse associated with “active shooter”
situations and language encountered in a gun culture may function
as a specialized operational register. Addressing the second research
question, the analysis indicates that the linguistic and pragmatic features
of emergency discourse can influence the interpretation of meaning and
communicative responses during crisis situations. Unlike many traditional
academic or conversational registers, emergency discourse often relies
on concise procedural directives, formulaic expressions, and context-
dependent pragmatic cues that may require rapid interpretation under
conditions of stress.

Although the corpus revealed a relatively compact core of
potentially technical vocabulary, the communicative complexity of
this discourse remains high due to its pragmatic density, institutional
assumptions, time pressure, and psychological intensity. The case
study analyses demonstrated that even native speakers may struggle
to interpret emergency directives such as “run, hide, fight,” “shelter in
place,” or “active shooter” without prior exposure or institutional training.
For English language learners, these difficulties may be intensified by

unfamiliar cultural expectations, low-frequency emergency terminology,
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and limited exposure to firearm-related discourse within American
society.

The findings further suggest that emergency communication
cannot be understood solely at the lexical level. Successful interpretation
depends on pragmatic awareness, contextual framing, and the ability
to recognize procedural intent embedded within compressed linguistic
forms. In this sense, emergency discourse represents a form of high-
stakes pragmatic communication in which misunderstanding may have

significant consequences.

Corpus-Derived Vocabulary and Phraseology

In relation to the third research question, corpus analysis identified
a specialized set of lexical items, procedural phraseology, and recurrent
N-grams associated with emergency-response discourse. Terms such as
“lockdown,” “evacuate,” “shelter,” “barricade,” “responders,” and “threat,”
together with recurrent expressions such as “run, hide, fight” and “shelter
in place,” formed the operational vocabulary core of the Active Shooter
Guidance Corpus (ASGC).

Although many of these lexical items derive from general English,
their meanings within emergency discourse become highly specialized
and procedurally constrained. The corpus findings therefore support
the argument that technicality in emergency communication emerges
not only through lexical rarity, but also through pragmatic function and
institutional usage. These findings reinforce the value of corpus-informed
approaches for identifying vocabulary and phraseological units that may
be pedagogically relevant for English language learners operating within

high-risk communicative environments.
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Pedagogical Implications

The findings challenge assumptions that communicative language
teaching often focuses on routine interpersonal interaction (Richards,
2006). While emergency-response situations remain statistically
uncommon, the communicative stakes are exceptionally high.
Consequently, language instruction for international students, study-
abroad participants, and multilingual populations would benefit from
incorporating emergency-response vocabulary, institutional terminology,
procedural phraseology, and contextualized emergency simulations into
ELL instruction.

The findings also suggest that ELL educators may play a broader
role than traditionally assumed (Rivers, 1983). Equipping learners to
recognize tone, interpret context, and understand emergency directives
associated with a gun culture may contribute not only to communicative
competence but also to personal safety and intercultural preparedness.
“[Students] need to understand how language is used in relation to the
structure of society and its patterns of inner and outer relationships, if
they are to avoid clashes, misunderstandings, and hurt” (Rivers, 1983,
25). Instruction involving procedural language, such as “run, hide, fight,”
may therefore be viewed as an extension of pragmatic competence in
high-stakes communicative environments. Importantly, comprehension
of this phraseology extends beyond literal vocabulary recognition and
requires learners to interpret the procedural and situational implications
embedded within each directive. Questions such as where to run, where
to hide, and how to respond if fighting becomes necessary are central
to understanding both the linguistic and preparedness dimensions of

emergency-response communication.
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Pedagogical Applications

The findings further suggest that emergency-response discourse
may be effectively incorporated into ELL instruction through task-based
and pragmatics-oriented pedagogical approaches. Because comprehension
of emergency language depends not only on lexical knowledge but also
on contextual interpretation and procedural understanding, instructional
activities should provide learners with opportunities to engage with
emergency discourse in meaningful and situated ways.

One instructional approach involves vocabulary-building activities
informed by the Active Shooter Guidance Corpus (ASGC), which may
support learners’ comprehension of technical lexical items, recurrent
N-grams, and procedural phraseology associated with emergency
discourse. Corpus-informed vocabulary instruction has been shown to
improve learners’ awareness of authentic language patterns, collocations,
and domain-specific lexical usage (Coxhead, 2000; Nation, 2013). Because
emergency-response communication relies heavily on concise procedural
expressions and operational terminology, repeated exposure to corpus-
derived vocabulary may improve learners’ ability to recognize and
interpret emergency directives under stressful conditions.

Following vocabulary-building activities, learners may engage in
Discourse Completion Tasks (DCTs), in which they are presented with
a high-stakes scenario and asked to consider how they might respond
linguistically within that context. DCTs have been widely used in
pragmatics research and instruction to examine learners’ interpretation
of speech acts, contextual appropriateness, and pragmatic awareness
(Kasper & Dahl, 1991; Félix-Brasdefer, 2010). In emergency-response
communication, such tasks may help learners process directives, evaluate
situational intent, and develop familiarity with culturally embedded

procedural language associated with emergency situations and gun-
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culture discourse.

Beyond written or spoken DCT responses, learners may further
apply this language through role-play activities simulating emergency-
response situations. Role-play has been shown to support pragmatic
development by allowing learners to rehearse interactional strategies,
procedural language, and contextualized communication within low-
risk learning environments (Livingstone, 1983; Taguchi, 2015). Within
the present study, role-play activities involving expressions such
as “run, hide, fight,” “shelter in place,” and “evacuate immediately”
may help learners connect vocabulary recognition with physical and
communicative response strategies.

A potentially effective instructional sequence would therefore
involve first introducing and reinforcing key vocabulary and procedural
phraseology through corpus-informed vocabulary-building activities,
then applying this language in Discourse Completion Tasks, and
finally extending the acquired vocabulary and pragmatic expressions
into contextualized role-play activities. Such a progression may allow
learners to move from lexical recognition to pragmatic interpretation
and ultimately to situated communicative performance within simulated
emergency-response scenarios.

An example of corpus-informed vocabulary-building activities is
presented in Appendix D. A discourse Completion Task is included
in Appendix E, and a role-play activity is provided in Appendix F,
including questions for reflection. Together, these pedagogical materials
demonstrate how emergency-response discourse may be incorporated
into ELL instruction through corpus-informed vocabulary development,

pragmatic awareness training, and contextualized interaction.
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Conclusion

Research Questions

1. What concerns do prospective international students express
regarding gun culture, emergency-response communication, and
personal safety when considering study or travel in the United
States?

2. How do the linguistic and pragmatic features of discourse
associated with “active shooter” situations and language
encountered in a gun culture shape communication and meaning
interpretation during crisis events?

3. Which single-word lexical items and recurrent n-grams identified
through corpus analysis of active shooter and run-hide-fight
discourse represent potential technical vocabulary in emergency-

response communication used by English language learners?

The authors have argued for an expanded understanding of
pragmatic competence within ELL pedagogy, particularly in relation
to emergency discourse and language encountered in a gun culture.
Addressing the first research question, the needs analysis indicates
that prospective international students express substantial concerns
about gun violence, emergency preparedness, and personal safety when
considering study or travel in the United States. The results further
suggest that clear institutional communication, emergency-response
information, preparedness training, and accessible support systems may
play an important role in reducing anxiety and improving perceptions of
safety among international students and English language learners.

Addressing the second research question, the findings

demonstrate that the linguistic and pragmatic features of emergency-
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response discourse strongly influence the interpretation of meaning
and communicative responses during crisis situations. Emergency
communication relies heavily on formulaic expressions, procedural
directives, and culturally embedded pragmatic scripts that may not be
immediately transparent, even to native speakers under conditions of
acute stress.

Addressing the third research question, corpus analysis identified
a compact yet highly consequential operational vocabulary associated
with the “active shooter” and “run, hide, fight” discourses. This finding
suggests that emergency-response communication constitutes a
specialized operational register in which lexical meaning, procedural
phraseology, and pragmatic interpretation are closely interconnected.
Terms and recurrent N-grams identified within the corpus may therefore
represent important pedagogical targets for English language learners
who may encounter such discourse while studying, traveling, or living in
the United States.

The study further suggests that comprehension of emergency
discourse depends not only on lexical knowledge but also on pragmatic
awareness, institutional familiarity, contextual interpretation, and stress-
resistant processing. Case analyses revealed that even native speakers
may struggle to interpret emergency directives during high-stakes
situations, suggesting that the communicative challenges for English
language learners may be substantial.

Ultimately, this paper argues that language education should
account not only for routine interpersonal communication but also for
rare yet consequential communicative environments. Corpus-informed
instruction focusing on emergency-response vocabulary, procedural
phraseology, and pragmatic awareness may therefore contribute to

broader communicative preparedness and intercultural competence
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within contemporary ELL pedagogy.

Future Research and Pedagogical Implications

Future research should continue constructing specialized corpora of
emergency-response discourse using institutional safety documentation,
emergency alerts, training materials, public safety recordings, law
enforcement transcripts, and FBI active-shooter guidance. Particular
attention should be given to developing a rating system to assess
whether key lexical items accurately reflect the operational language,
communicative priorities, and procedural terminology used by the FBI
and law enforcement personnel in real-world emergency situations.

Input from practitioners operating within real-world emergency
environments would help ensure that the lexical items and procedural
phraseology identified in the corpus accurately reflect the communicative
realities, priorities, and operational language associated with these rare
but high-stakes situations.

Additional research could examine the prosodic and multimodal
dimensions of emergency communication, including the role of
repetition, pacing, alarms, visual signaling, and embodied actions in the
interpretation of meaning under conditions of acute stress. Further
investigation is also needed into cross-cultural interpretation of
emergency directives, comprehension under stress, and the accessibility
of emergency discourse for multilingual populations and English language
learners unfamiliar with the gun culture of the United States.

Longitudinal studies investigating the effectiveness of corpus-
informed emergency English instruction would also be valuable. Once the
relevant lexical, pragmatic, and discourse features of emergency-response

communication have been systematically identified, future research may
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more directly address pedagogical implementation. This is particularly
important for international students and visitors to the United States
who may have little or no prior exposure to active-shooter protocols,
firearm-related discourse, or institutional emergency procedures.
Task-based language teaching may provide an appropriate
framework for integrating this instruction through contextualized
practice and scenario-based learning. In this sense, learners may require
not only grammatical competence, but also the lexical and pragmatic
resources necessary to interpret and respond appropriately during
high-stakes emergency situations within a society characterized by

widespread firearm presence.

Postscript:
On April 28, 2026, one of the authors experienced a hard lockdown
at a U.S. high school.
At approximately 1:40 p.m., prerecorded announcements, alarms,
and flashing lights instructed staff and students to:
e shelter in place
o turn off lights
* secure doors
® remain in position

The lockdown continued for approximately 40 minutes.

Unlike the earlier UNLYV incident, the emergency terminology
used during this lockdown was immediately recognizable to the author.
However, this increased familiarity may not necessarily represent
improved preparedness. Rather, it may reflect the growing normalization
of emergency discourse within educational environments. There is an

underlying i1rony in this development. The communicative competence
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advocated throughout this paper appears increasingly shaped not only by
classroom instruction but also by repeated exposure to real or simulated
threats. While such exposure may increase comprehension, it also carries
high psychological costs. The normalization of proceduralized emergency
language, therefore, raises important questions regarding the broader
educational and social conditions under which this form of communicative

competence develops.
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Appendix A
Sources Included in the Active Shooter Guidance Corpus (ASGC)

No. Source No. Source

1 | UT Active Shooter Response Guide 24 | Oklahoma State Active Shooter
UCLA Public Safety Active Shooter
Training
Penn State Active Attacker Response

2 | Ball State Active Shooter on Campus | 25

St. Mary's College of Maryland Office

3 of Public Safety 26 Program
4 g;ﬁirmy at Buffalo, University 27 | Syracuse University: Run. Hide. Fight.
5 Fordham University Preparing for an 28 | University of Maine Active Shooter

Active Shooter on Campus
Florida International University -
6 | University Police: Active Shooter 29 | CISA Active Shooter Guidance
Awareness & Preparation

Washington State Office of Emergency

30 Ready.gov Attacks in Crowded and

Management: Active Shooter Public Spaces

University of Tennessee Knoxville Homeland Security Active Shooter
8 31

Emergency Management Booklet

University of Miami Active Shooter

9 | & Workplace Violence Department of | 32 AlertMedia Emergency Management

Public Safety Resources
10 Community College of New York 33 “RUN,” “HIDE,” and “FIGHT”
Public Safety Active Shooter Approach Analysis
Providence College Emergency K-12 Active Shooter Drills and
11 34
Response Programs Landscape Assessment
DOE Considerations for Education
12 | NYU Active Threat Preparedness 35 | Leaders in Preparing for Active

Shooter Situations
13 | Tufts University: Avoid-Deny-Defend | 36 | Ready Houston Run. Hide. Fight.
14 Johns Hopkins Emergency Response

37 | FBI - Federal Bureau of Investigation

Guides
15 | UC Blue Ash: Run. Hide. Fight. 38 | Run. Hide. Fight.
16 gigig‘g&?fgﬁéﬁy Department of | 39 | {51 police CRASE Training
17 Soqthern University at New Orleans 40 Office of Emergency Management
Police Department Tufts: Active Shooter Awareness
Advanced Law Enforcement Rapid
18 | Vassar Campus Safety 41 | Response Training (ALERRT)
Program at Texas State University
Considerations for Education Leaders
19 | Colorado School of Mines 42 | in Preparing for Active Shooter Drills
in Schools
20 | Bellin College Safety and Security 43 | McGill Shooter on Campus
91 | Shawnee State University Campus | 44 | | o icion 911 Transcripts
Life Safety
2 UNLV Emergency Safety: Active 45 Research Sample from 911 Transcript

Shooter Situations Explanations
23 | UC Berkeley Active Shooter
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Appendix B
Needs Analysis Survey

Survey Instrument: Perspectives on Studying or Traveling in the USA
Instructions: Please answer the following questions. All responses are
anonymous.
1. What is your age?
[J Under 18 [118-24 []25-34 []35-44 [145-55 [ Over 55
2. What is your gender?
[JMale [JFemale []Prefer nottosay []Other:

3. What is your country of origin?

4. Please indicate your experience or plans regarding travel to the United
States.
[J I have traveled to the USA [T have studied in the USA
[ ]I plan to travel to the USA [ 1 plan to study in the USA
5. How interested are you in the following aspects? (1 = Strongly Disagree,
5 = Strongly Agree)
- High-quality education
- Career opportunities
- Cultural experiences
- Improving English skills
- Meeting people from different backgrounds
6. How concerned are you about the following issues? (1 = Strongly
Disagree, 5 = Strongly Agree)
- Cost of living and tuition fees
- Visa and immigration issues
- Safety concerns
- Fear of gun violence

- Cultural differences and discrimination
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- Difficulty adjusting to life in the USA
7.1 find the USA to be an appealing destination for study. (1-5 scale)
8. Please indicate how much each would make you feel more comfortable. (1-5
scale)
- More affordable tuition and living costs
- Stronger safety measures and gun control
- More support for international students
- Clearer visa policies and work opportunities
- Exposure to diverse cultures
9. I often hear about gun violence in the USA through media or social
networks. (1-5 scale)
10. T am concerned about guns in the USA when considering study or travel.
(1-5 scale)
11. How much do the following aspects of American gun culture worry you?
(1-5 scale)
- Mass shootings
- Everyday gun violence
- Ease of access to guns
- Lack of strong gun laws
- Cultural acceptance of guns
12. Clear information about campus and community safety would reduce my
concerns about gun violence. (1-5 scale)
13. How much do you agree with the following? (1-5 scale)
- Regular updates about campus security
- Emergency response training for students
- Stronger gun control laws
- Clear information on local gun laws

- Access to counseling or support services
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Appendix C
Top <100 Technical Wordlist Candidates from the Active Shooter Guidance

Corpus

The Active Shooter Guidance Corpus compiled for this study consisted of
53,612 tokens, or total running words. Using the keyword analysis function in
AntConc, a list of technical wordlist candidates was generated from the corpus.
The keyword list reflects the specialized vocabulary commonly associated with
emergency preparedness, law enforcement response, campus safety, and crisis
communication. Frequently occurring lexical items such as shooter, evacuate,
barricade, responders, and violence indicate the corpus’s strong focus on
emergency procedures and active shooter response protocols.

In corpus linguistics, keyword analysis identifies words that occur at
unusually high frequency in a specialized corpus compared with general
language use (Anthony, 2022). The resulting vocabulary may be useful
for developing English for Specific Purposes (ESP) instructional materials,
particularly for English Language Learners (ELLs) who may encounter this
terminology in educational, workplace, or public safety settings. To further
refine the list, the keyword candidates will be evaluated using Chung and
Nation’s (2004) semantic rating scale to determine the extent to which each
item represents specialized technical vocabulary within the domain of active

shooter guidance and emergency preparedness.

Top <100 Technical Wordlist Candidates from the Active Shooter Guidance

Corpus
1. Type (of weapon) 5. officers 9. attacker
2. shooter 6. safety 10. enforcement
3. active 7. fight 11. possible
4. hide 8. situation 12. location
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13. preparedness 47. drills 79. stay

14. police 48. applicable 80. notice
15. lock 49. accordance 81. address
16. operator 50. arrive(s) 82. gunfire
17. safe 51. injured 83. plan

18. evacuate 52. individuals 84. shot(s)
19. door 53. employees 85. caller
20. prepared 54. area 86. recording
21. escape 55. instructions 87. incidents
22. run 56. resort 88. visible
23. training 57. event 89. staff

24. barricade 58. victims 90. gunshot
25. threat 59. actions 91. premises
26. dispatcher 60. excluded 92. danger
27. law 61. accurately 93. prevent
28. communications 62. prepare 94. phone
29. situations 63. evacuation 95. evacuation
30. response 64. remain 96. building
31. shooters 65. violence 97. exit

32. incapacitate 66. yourself 98. disrupt
33. call 67. violent 99. hands
34. information 68. options 100.avoid
35. department 69. weapons

36. responders 70. calm

37. incident 71. shooting

38. workplace 72. help

39. hiding 73. belongings

40. follow 74. attempt

41. cannot 75. alert

42. DHS 76. (UC)PD (University

43. campus of California) Police

44. relates Department

45. responding 77. specialist

46. respond 78. resources
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Appendix D
Keyword in Context (KWIC) Vocabulary Activity for English Language
Learners (ELLSs)

Level: CEFR A2-Bl1

Read each sentence from the Active Shooter Guidance Corpus and use the

context clues to determine the meaning of the bolded word.

1. “If evacuation is not possible, find a place to hide where the active shooter
is less likely to find you.”
What does hide mean in this sentence?
a. to call for help
b. to move quickly
c. to stay out of sight
d. to open a door
2. “Lock the door and barricade the entrance with heavy furniture.”
What does barricade mean in this sentence?
a. to block or secure
b. to escape quickly
c. to communicate
d. to warn others
3. “Responding law enforcement officers are trained to stop the threat and
assist victims.”
What does responding mean in this sentence?
a. sleeping
b. arriving to help during an emergency
c. recording information

d. leaving the building
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4. “Attempt to evacuate the premises if there is a safe escape path.”
What does evacuate mean in this sentence?
a. to remain calm
b. to leave a dangerous area
c. to contact police
d. to lock the doors
5. “Remain calm and follow the officers’ instructions.”
What does instructions mean in this sentence?
a. emergency vehicles
b. dangerous situations
c. directions or orders to follow

d. places to hide
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Appendix E

Discourse Completion Task: Emergency Classroom Situation

Level: CEFR A2-B1

Situation
You are in a university classroom. Suddenly, you hear gunshots in the
hallway. Some students are panicking. One student asks:

“Where should we hide?”

Task
Write what you would say and do to help keep yourself and others safe.
Use some of these words:
e barricade
e hide
e instructions
e responder
e stay calm
* lock the door
e turn off the lights

e stay quiet

Student Instructions
1. Read the situation carefully.
2. Write 2-4 sentences.
3. Include both:
o what you say
o what you do

4. Use clear, calm emergency language.
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5. Try to use at least two target words.

DCT Prompt
You hear gunshots in the hallway. Some students are panicking. One
person asks, “Where should we hide?”

What do you say and do?

Useful Sentence Starters
e “Stay calm. We need to--*”
e “Everyone, move away from the door.”
* “Let’s hide behind---"
* “We should barricade the door with---"
e “Turn off the lights and stay quiet.”
e “Follow the teacher’s instructions.”
e “Wait for the police or emergency responder.”

¢ “Do not open the door until---"

Possible Responses

1. “Stay calm. We should lock the door, turn off the lights, and hide
away from the windows.”

2. “Let’s barricade the door with desks and chairs. Everyone should
stay low and quiet.”

3. “Move to the corner of the room and hide behind the desks. Do not
stand near the door.”

4. “Please stop talking and listen to the teacher’s instructions. We need
to stay together and stay quiet.”

5. “Turn your phones to silent. We should hide and wait for an
emergency responder.”

6. “Do not open the door. A responder or police officer will give us

— 151 —



STUDIES IN CULTURE No.81 (August 2026)

instructions when it is safe.”

7. “Everyone, move away from the hallway side. We need to barricade
the door and hide.”

8. “Stay calm and help others move quietly. We should follow the
emergency instructions.”

9. “Hide behind the strongest furniture. Stay low and do not make
noise.”

10. “We should lock the door, barricade it, and wait quietly until a

responder tells us what to do.”
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Appendix F
Role Play Practice

Level: CEFR A2-B1

Student A: “Where should we hide?”

Student B: Gives emergency instructions.

Example:

A: Where should we hide?

B: Stay calm. Let’s hide in the corner, away from the door. We should

barricade the door and stay quiet.

Follow-up Reflection Questions

1. Which words are useful in an emergency?
2. Why is it important to speak clearly and calmly?
3 What should students do if they do not understand the instructions?
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PP OBAENBEELS IS L, ZNEFHEL L THEIZLNTRE LD
DFtk L FHEHEE L, EEMOBINEZRLALILIZRVWTHS ). 2
ZELMMAVLT BB O L ONEWhAOH— R EEEX V) &5
BEENTIED 0% Bohb, T EbO TERENZHE $4b
LEBR O Y NS ORFE R ALO Kk & OBIROFEEICH) #F 7%
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IR 5 WniEZAh 9, F72, FUT ¥y YHOFM (Wissenschaft des
Judenthums) I EDA SICKEWNTH VHRITALLEIZLRWIESL S, 8
%5, BROBRFIZBWTT TICHMNARROENDE N HTH L, SHICH
W0k, VA ZZXLOFMPEBIN D2 ETHAH ) TNIEF—DD
WS TIER L, —20FEZPOMET 57259, RIROWE, FRny
TR CEBIIIC, wWIhICE X EBICRE SN ER, wWEZZR
WOTFENLREEZNLTHL, £ZTlE, biIX (BRO) H#IRZT
Tlx% <, BE, MR FHHcBWTh, HUPESICRENZESOE
WiEFRDLZ L2 D) b,

BAHHDH NS ZODORMEL, ORELBHE,LLEZTE, vwo
ZIHMROVHRLVWEDIZRZ L), TOZLid, —OOHEIIZL > TH
SMPCHDTHS)e INH OO RFIIBAEDOIHEN - BUENEED
PRI Pz, EHICE T —FHOWE IR RO % W EREFHFE
IZ& o T, WBAOHEIIEEIRINFEIZ L o Tk SN2H) v 2 Blnie
TEED, bhvbiud, TITHHEORFDFENIOWTEET HAIT%E
Vo L LS ZDIE, b LINS o0 MBI SAE—RICET S
FMOBRBEHEETOV TRV S, WEEIAEERtEHICTE
9, TOHBRYTLENTVELEEDTLARVEV)ZETHL, TNH
iE, AT 202 MEWRLEENZLOLUETHOALT LI EZE TS
TEWiT v, ZLT, ZNULEDOLDOTHAH ) LTH5I L 2L LV
BlZDA, FNHE—FZIMETLLDTH DL, Wz, 1FYAMED
FMR T A 2 XM b 72, HEWSCHEEN RO ETHLAL L
TIEWIT v, 3wz, M5 23 BYTH L 00, &L
WBIER 72D D% D

R, —oO02 7Y (judische Wissenschaft) 7ZUIDFEL ) b0 T
bbb AT Y HDFM (Wissenschaft des Judenthums) Td 5., #1113,

HEFWHPAZ L7267 L910 220006 THL), T—ETIE, B
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FF 2577 (T4 v - T=3—) (EH)
[ AR AR O IZ £ o THISE SN £ 912, ZOFIC & - Thiise
ENIBTHAIo LAL, 29 LELFYHOSEM (Wissenschaft des
Judenthums) 1Z& 212 5 DD

NED7ZLIZKRDE D IZER LD 0 THEIHFELBZVDHDTH S,
ZFLTCRITMAS72%9, ThbbZEMIIMELZ LD TE R,

ZHFEL V. 21 (S VYHEHOFM) ITHFEL RV, 2L T, £hid
ED ZEMTE LRV ZFIUIHFEL RV, %0, FNIET A REN
BWFZEEI D, F 2BV TRRIICH WV SN AR 2 Fid: b HE L 7
WL TH b, T2, TIIMELZENTER VY, ¥R L, KROFEM
EENDREARITEZRICHE W LTHEHE, XX, ME»SELS
DOTIERL, BROMAE LR LE, L LEENRIIEL1T) FE 7
LERBELLDDENLTH S, 5l LML, FRIZE > THAETIE .
CERBRDTH 5,

ZIUIH b 5T, bILbIUIHIZEMIIATbN S P = A LD
WTHESTWAD T, V% (judische Wissenschaft) (22T
FEoT\Whe DizLIX, CORMPF S/ EFHETIIZVW L2705,
FE, T ERNHEHP SR SNDEINRETHL, LrL, b LADE
Nz, bUONOBEKRTLLDE LTI ANLZESIE (b2 LIgZDM
R IELEZ RO L) LA L7259), ~RZOFEMEIARLD &
IHEZWDHHDOH, LRV T EERb T2, oK ELLA
WDOTH 5D,

EVIIDL, ANEDIE, Fh (2F5YH) FHRICHEET LIS T
BHro ThDE, NERBHFIBOTE, VDY [15YHOFRH]
(»Wissenschaft des Judenthums«) D722, £ ) K& RESIZBNTIE,
bo b bEMLEHAFFOLNHFIET LD THL, £ L TEELZDIINED
Mo eTidad, MOETZLETHhYHETLILTHL, LoL, Z
O WL EPEAIE, FRFROBIE DO FC2Y LR L7222 & R A
F72O T — M L2 HEE 72 WAL L 7288 1 E— 2 D F§E5k 7%
FHEEESITHI2IET > LTHATIEZW— bbb D% D,
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I Ll 5 LY YBOTEEH&SEZER L, Db AMIETH Y, %
REEL, M2 TE L0052 HIZT A0 TbNERETH L. 727
CHUIDHIT D72 LDSFE o 72 b D L RIS, —DODERNBATH LA, £
EEb L WEMEGROB &2 Mo G175 2 L3 TE 2w
7259,

L7z o T, BEITREHEFR2S, 25 VEIHERT 258850
Myhsh, BHEOVWDLY L[5 YHOFE ] (»Wissenschaft des
Judenthums«) ~NEFFEEINLERETHL, FLT, TOEEBIVEFN
RGO CREMMIESE, BLOREN LY VEFOFRE & RIIC L -
T, F72IZXg SNIGEM OIS T 20 ETEImEL T L 28K
BRL, SESELHFROLTYNFBLLD, ATHLOFIBIIBNT
FheEn, YIS NHEMEOMRICHET L2 EPHifFE N T 5,

T, 2ORPTEY BSNLEEEIREEILT 5720 D & 7% 5137,
WhWwb [7Y#HOFM | (»Wissenschaft des Judenthums«) 1&& 9 T
B2 D

BZOLL—DDMErR I LIE, N (Y VYEDOEM) BEDORELY
MERBIHESTND L) T ETHL, TIUIHENIZ, To L LHEINS
BEL N b5 s (ASzb) O—BERRLTE, /2, %
MTHHEE S EERNS S IIBWT, 2OHEZECIERREESET
E7oo F7z, FIAHERL, KL, MET LI LIIBWT, WA LEE
ERLTE7, LAL, ZREENTHo72bdIile Ty, Tt lF
LEb &R ol bbb, LHMFO—HMTH L. £OFRITHA
ITVEDOLHTH Y, ORI EI AN HEThH o7z [25Y
#H oM ] (»Wissenschaft des Judenthums«) &9 &F51%, 72& 2135
WV~ =AT 47 (Germanistik) #5 [ N4 VP02 | (Wissenschaft des
Deutschthums) & W) ZFRICE L 2VO LR LT LI, ERLLEIZAS
HBLLBVDOTH 5,

FANbIX, BEL B AHEOFAMNAEW* L 22 (25 Y#HD
FM) ICBRANTELZES S LA L, ¥ YRIEOELIIELRSIE
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T5THAHIH L, BESLY VA FOBEIZKICET 5@ Cid— s
WKWETATHA) L, ¥ VYREOWIEIIREFIZEL, G2V E
DFLaMIZ BT 2 EIEZE L AR LM LB T 2 THH ), T2, ¥V
ANEIZOWT, ZOREIZOWT, LEFERFREEICOWT, H2s
T ANORFAETEIZOWT, bbb OREOH SR ICOWT, Z 0%k
HEE EMHEOMELIZONT, YV E L5V YLD EHEARIZDOWTD
Wiged £72, 9405, bUOIDHFLTWA IS T RTOHEI,
HOLERF W TE R LEE LTW R FRTIE R L, NEY, Ry, &%
o ksl B, ERICE T A0 TH Y, FNHIEBIOBENE L B,
ZTNORHOFEE S OFR LD TH S,

HEIZE, oo ——HI28 5 AN 5 VETgE (die
philologische Judaistik) &, 71238175 AFEFRY - BEHAEAY - 4L &Rl
WA R O LT VI D LZHEE —IZ T > LTRIEG LA 2V, 2167
PREBRMISHETDITONDDATHD, €L T, TNUHFHRETHL LI
DV, SHIZBWThILbIUIIE, b THEEClifEd 2 —> D Ff
WELTWE, T4bb [V EEEF ] (die Jewish Encyclopaedia)
THbH IIUIDVTIEEEREIIBVWTELICHLHLEONLIETTH S,
LoaL, 2o [ Vv EEE] &, TN EARIZEATL¥EETHH
b, —OREEREFTHLY, HEVIEIBEALLIX, Hirb—>
DEBNZT E v, UL, MED S FSICHAFRE LT, MM
M ETEDY 2 v TIUIERMICEE 2REZRETLTH A9
B, MM EER RIS A Z 3. ZOLED [ v IRFEM] 12
ZORK, €Ok ZOREEHELTLDTHL, FEL, [25Y
HEF] ZRAYTHY, BLSHMENTHY )L THAH L, R
KEBWTENPTENLDTHY ) B THAHH ., FRIHFHORZEHETH S
KEGEEZ, ZIEIWZLZEDTELRNTHSL ), EHIZ, ZFYVR
BOWHZBREIONVWTYEH, =20 Lonh) LfEEb I/ -afkEg
EZNIHGRDIENTERVESL D, £2TlE, (¥ vEFFM] 1
ATPOOREOFTANZZEY ), —H DK A L 7-FFe~ L FBE L %
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TR S0 THb, L L, TILUE T OEMOREIZ LA 21,
bz LIzd, Tt A#EEr b o IcE > TOARIRRICE DN S, 4
BPLRANLNIE—DDOFERD L) IR Z 5 [ v ERFL] &, K
=20 FIES LWESEE L L TOREHOT 5N 2D TH 5,

51, b LEBEHRY ERL TR REER — 72 & 2 AT SRR
ZR—DnL o0 e TFICEELTBLY, BEZOLELEELZ W
L) ZEREZ LRI, bILbILUITTIC, EThLBTRED%
HoTWbBDTH b,

ZHUZOWTIEE L THRRS,

I.

Ao b7z LoF@wmL ([H5R] (Die Welt) #41%5) T, b7z LIk
B BN ERICBWTEY T 524 Y% (judische Wissenschaft)
EHEAELZT, =202 %Y %A1 (ein judischer
Wissenschaftscomplex) OANBHFIEL ) LI ExFHL LI & Liz. ZD
WAL, SFSERBEFFROL22 07 VEICEBRT 25855280 1
L, INooifsrd, mAMICERE S ST L 7Y IR &R T
WHETAZEIEoTRBEREN) 2D THLS, 2O LEHHRELT,
DIzLIELTNIZBW T, BIZED &, ZoHEA&KR%E [ 14 Y22 (»judische
Wissenschaft«) &IER7ZA 9,

CHLThbhbhoFE—DRwv, [2FYEL 3 MA»] (Was ist
judische Wissenschaft?«) &, ZEMIZIZEZ 6N Z &l b, LA L,
EEIZIE, ZOHMIZOWTH T TIThILbILdi-> T b, bitbitid,
ATV REE, €O, CORE, TOBIEOREIZBNTHIL 202,
25 Y % (jidische Wissenschaft) 2 H & _XE %D THbDH, FNIZEHD
BEHZb-oTWwh, B2, ADPETLHO2BHEBTL20THL, L
LEBIZET, BIGOHENS, bUbNORKEICMALETH Y, i
L 20 E e s nwvod, TOLELMREEEZHERETL720TH L,
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ZLT, ZowThd )y, KBS Y EE O % SRR
L7120, ThbL, bitbhas [V AMEDSM ] LIFATZL O~k
HELDII B EINDLIDTH 5,

L72hoT, COHMITHGRN - EENLR DO THL, TNETH D,
BZOLHBmNZLOL) SEERN AR ODO T PERTH L7259, 3T,
BIROZ L Do, b LEKRT LT RTOAAD, MEELRLHLW 55
B2 MURIICIIZE L, ENZNHESES TLY Y% b OO 2R B
MU b nETIUE, ZNEELWETIEZWTH A ). F1UT,
DDLU R L CHEINZWIEHHOBETHA I, LA, TT
DANIZE 5T Y2 (judische Wissenschaft) % fE— 17> DKM 12
BT HILEWNBIZT 2 TFEPELROON T NEL L v, 2D L9
REEOL L2, LoD b DD H b brz LIFENEER (Werk)
EEEe (Hochschule) EIEUS72vy, Z5 03, Mo " EORRE,
b HIHEIEERE & LA RIRERE SRS LTV %,

Dz LIET T, e [y vEMSFR] P2 L EMEXELTO
HRIRE I N D WED D H DI DOWTHEL K b7z, LY (judische
Wissenschaft) (21%, —2OFEMAEID ESld % 63, ZidsEHm
(HBHVIEZFNE BBIFER) BAIC L > TTld 7% <, FERAFHE I L2255
THOLL 2T U2 B 7%\ [RREHYFRR— i EE, BARRR - B
- AP EERHEEE ORE ARG 2O RIE G 52 WEH ),
b7z LIZZOEmEEEMWEANED & L TRWHivwTwa, 221idd ok
bEELITYNFEELDRBIL, ENENDHT O ORE% flidy &
LTHREL, TNENHF OB M08k L7t Th 2 s
5, L2 IRCE2—HIIhOMEICEH P LD TH D, ZOMERDTER
BN 6L, FNIHMINEEO—D2DBREE R, Z206 AdTT
12, Y VRBEORRICHMEMIT L) ETHZENTEHXES9,

IV EFEFBIIOWTIE, EAEMENFEONTE 72, Rkit, ZO/ME
BREDLT VAN LDOHNVIZIZEZT TV, TIUEI T A=A MEETE
iz 20%, FIUIK DB LUMEEICEEZH L, ZLTEHICZD
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e N T, ARFREFIDE AL, 7TA) AIZBWTH
W22 W o 720 FtWTh 72O EOmSF PRI 572, TH X
ThoH, DELIIEWO»OfREFEIPTER SN, Zhbix, &b
FT7 A A TEESITOEN0 DL EHEL SISO TH L, €
NH%&, TELRETEBIOIEMIIERDEZHIE, KDOLHI %D, 1
LYY EEFRIVLEARTRTH D, 1L, HRIZBVWTZS YIS
BEFTHMREERT 7200 EELTFETHY, 24 Y% (jdische
Wissenschaft) DARENDHENFTH Y, bbb O RIEDOFHI LAND
EhomLt LTHIET 50 2. EHEFROBENRIL, DZLARRL
T2ERIZBU A 244 (judische Wissenschaft) & % WIdL ¥ Y H D
R (Wissenschaft des Judenthums) T®H 5., 3. ZHEWNEIIERDOAT
a7 B TR, ST, fe ] 12 L7225 CCid 7 < R ik (72
ERNTNEE, BER— 2 ZIE MR, CERBLUFEHLLEINL 2
5y —BLUHERE) 12 L7225 THRGO LN THT bz iFiud
BRBLEV, 4. BEZEROBEOTERIE, T-09/50) bliokd
Vho TITOAEBIZMET L AMICEDLLIZMEROITLIENTES
DTHb, 5. EHFREIL UTTHLEONDLLY Y- T 77 3 — (judische
Akademie) (2L > T, FDO7H T I —hMEdy L 7oA 2 U CHEE
b,

TITORELFFHEsTWELIYY - 7ThHT7 I -k, [MER] L E%E
Be& S, EOWHEIIBVTERYEGIHIETHS ).

bitbiud, [MEM] ICE5HRBIEEAETRTHERITTWEL I EER
T&72o bbb, HARMENH, FEMOXg L, BRo%Er, s
b OMBILTH B MRS, BEFRICH LBIILAETTHRITT
Who INHLIRTUL, AL THALNEZLIITEY, 2070
WHmSINZEFARICE o TOREZHN) 5, ZOHEEE, FAidasy
Y- THFI =L, FRUE, 24V (judische Wissenschaft)
AR L BELOIREED S, [Em] L FVOIRENERITSE 2T
% 52WELH . AHIZBWTIE M BEARED 2B AT TH %,
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DX, TNHEWERICL, TORELFEZTLILETH
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ZUZOWTIE, WORRIOESIZIERDS,

(FREMERE)

C IR E T F X M, Martin Buber Werkausgabe 3, Friihe
Judische Schriften, 1900-1922 herausgegeben, eingeleitet und kommentiert
von Barbara Schafer, Giitersloh: Gutersloher Verlagshaus, 2007 (ZFTIL & 1
T\ 4 Martin Buber, “Judische Wissenschaft”, S. 148-154 OFERTH 5,
DR CIRIAEFICND 5T L EH (S 406-407) bERLTHBL I EIZL
£,

LYY
J&A © Die Welt, 5. Jg., Nr. 41 und 43, 11. und 25. Oktober 1901, % S. 1-2.
MBB [Martin Buber. Eine Bibliographie seiner Schriften, 1897-1978,
zusammengestellt von Margot Cohn und Rafael Buber, Jerusalem:
Magnes Press, Hebraische Universitat und Munchen/New York et al: K.
G. Saur 1980] 19. JB I [Martin Buber, Die Judische Bewegung. Gesammelte
Aufsdtze und Ansprachen. 1900-1915, Berlin: Judischer Verlag 1916].
MBB 157, S. 45-57 12 FT o 3R The First Buber [The First Buber.
Youthful Zionist Writings of Martin Buber, edited and translated from
the German by Gilya G. Schmidt, N. Y.: Syracuse University Press, 1999],
pp. 35-41.

NS oM E, T—N—1k [HFR] (Die Welt) o FAEMRwEHS &
LCHEL 2. 77— 3= 134K, 19014 12 A 26 H225 30 HIZ/N—E )L
THESNLTETHY, HEIDPRS ZERTHFEL W25 H T+
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ZAMEHEITETD, AT OEIGEE (L VEMIZONWT) &b
L CT\w7- (Buber an Paula Buber- Winkler, 26. Dezember 1901, M. Buber,
B I [Martin Buber, Briefwechsel aus sieben Jahrzehnten, 1. Bd., hrsg. und
eingel. von Grete Schaeder, Heidelberg: Verlag Lambert Schneider 1972],
S. 171)., 2% (judische Wissenschaft) IZoWTHEZEIX, RIFEHD
ROFEED—FHTH o720

SHIZWb T TRBRO T FE [ VYHFZE] (»Judaistik/Judische
Studien«) &\ ) FRIGHOERIIMH E T L o> TV DL T XTORMED,
T = N—=DEWDORMTHELNT WD, i, [ ] (»judische
Wissenschaft«) &9 ZFi&E ZIF ANTWDDS, Thz [EallE]
7ZEREZTELT, [HEERNHEHE2LOA] HNnTWnd, 2L T
Wk XD %EMEEZH L S5, 27 VHEEIIMTH (Was ist judische
Wissenschaft?) o ZLUIW227%2 2 HHOZ0IZ, 2L TCAIED L IZZ
NEFEEKTDLON. THUETTICHFEEL TWDLDh, THETV =X 4L
MR H 2 DH R EThHb, SHMFHTH LM, Thbbifrthz
T TENTELONIE, 7T—=N—=I12 o TREETII Lo/ 5T
H DM (Wissenschaft des Judentums) (X, F72HFTNIZHEL, KK
ATholcicd, BEELZOIIZONETIE R, ZofE ERHEICDH o 72,
LAL, ZOEBIET —N—12LoTE->E Y LTz, T4bbL, [R
kOFME [] EROWHEZ L LRSS, L LIRENZISEE1T) F
BN HEL S, G EMFHIE, FHICE > TEETEIZRCERZDT
5o

T=N=8 [b o &L S EMAEHFRDOLPIHIET 5] HERZEEHE
TR, 8T 52 8] 1220 T, ¥ Y HDF¥M ] (Wissenschaft
des Judentums) DIZLANEFEOIDTRDHGEL & &, RITESH [24Y
WFgE] (>Judische Studien«) &\ ZFEDH & TER SN TV 5 EBEMED
FEIZE SN TWb, 72202, 22005 BHE 0500137 L7224~
HFFH TR, [hivbhMETh ), MERFEL, MATE 200
FHICT 72012 [] BELGETS LS VHOEEHSE] 12T 220w,
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BIHICBWT, HEZOX I LTV LR % [ 25V AEE
1K ] (ein »judischer Wissenschaftscomplex«) & -5,
O ED CASADITE AT RTCOmFHIMEZ L BHLT
BIZH b eT, Kmidns, [FMEONTBICBIT 215 YHD
FROMEDS | ~NOHFGLEIHRBZENZ RV EVIDH, T—N—(C
Lo THELZDIZ [bivblo [T+ =X MYl BI L OBEE S 12
95 HilhHo2nbThb,

B EROMELZR-720b, FENIE [TEM] & [mSFk] &
VO LoD 2 EEMBEEICHT ST b, [fER] ob & T
&, 22 [y vERFER] ok %, BMwaLyy - 1) — MK
BEFTOFEMMPIETOEEZ LN TW D, T, &%kl 1%, 520
RN HHEEL L CRET 2, 22 TT—N—1lEoTHLEED LD
FHEBFHIMETH Y, Rl BEZ0 L O e OB
HRAENTWDL, [FY - 7H7 3 —] (judische Akademie«) &9
e, TCREICED EFoNTuaIcTERvn, 7—N"—kZFhz,
[Emn) & TEsSEFbE] EERT 5 EoREL L THERLTWS

A% (Martin Buber Werkausgabe 3) OAF$RIZHHI S L7z/MiFF T
T X @R (Eine Jidische Hochschule) & W57 513, R F A b
FEERARTIRZHO 2T L7200 L VNS REHEETH L, E2LHE
FHLL TN L - T7 AU ICEoTRE - $ESIN, COEER
EIREFIE, BV, TR OFHNEHICBWTEE L T1E
il ORFMOBREARRTIENTE D,

FRLofFEGD L, KT F A POMRFHER TRV L DR LIETT
Hho FHELLTIE, SIIZEHIIHNIMAL I LdRWD, BROTE

EFGEIZOVTOARLL THBE 2\

R A ML, 1901 124 [HE5 (Die Welt) I2fg#R Sz b 072
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S, ZOH 16 FITH S N T — N —DFNE [ 5V EE)— 5 -
i 4R 1900-1915) (Die Jiidische Bewegung. Gesammelte Aufsitze und
Ansprachen. 1900-1915) 2L 7z 2 OFNERDMKIL L 72 Martin
Buber Werkausgabe 3 TlE, Wt OMEERT ¥ A N & ZDHBROFEERT
ANDBHNETED L) RIBIED L SN2 b5 L)1 >Twb,
MEDOENEFIRLAZDPORT I L OE 27205, SRR OMEER T *
AN, FTbb R ICBRSNAIREBICESWTHRT 2 L & L,

FREE, ATHLOMEICBNT 5 YE] W) REZMH) &
%1%, F & LT Wissenschaft des Judentums (Judenthums) & V9 KA
VEEERSHIZBWTE . L L, SNE T — N DM R R T
Judische Wissenschaft (2 [ Y5 &) FlEEE #IR L, Wissenschaft
des Judentums IO WTIHERT [ ¥ VYHD¥R] LRI L2 L7z,
Judische Wissenschaft (X [ VM| & SREZ A, Tl L - T
RKA5¥ £ R EREY b o722y Y ABHEOFME LT, ZOFREIZ
TSNS EE LS ThH D, FIIRTFA MIBWTE— A
VPR EN TV 20, ZOL) RHEENH L 2 &2 THFNZZE
72\,

T —N—Pe U7z 24 v (Judische Wissenschaft) & 19 it KA
WCREAE L 722 ¥ Y2 (2 Y # o 2#) (Wissenschaft des Judentums)
EDBHWIZ R ZELEENY DY, 7= N—IEHF I L o T2
LZETFTE) E L7200 BRELRMVE, TITENEwWLEDL I EITTE R0,
Lo L, 19T YEIED ) BIZT—N—%EDITLH 2T, K
TX¥AMIEELZEREZD > TVLZEDRRHTHLNIILRDLZEEHD
DD, INEHREWEL L7,

* RWFFEIE A 7 AR BEAL A B AT e B L (—efgE) DECRTH %o
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